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ABSTRACT 

The purpose of the study was to investigate the establishment of female students’ participation in 

physical activity in selected secondary schools in Kampala. To achieve this, 61 female students, 

72 male students and 3 Physical Education teachers were purposively selected as the study 

sample. The instruments were questionnaire, the interview guide, observation sheet and focus 

group discussions. For quantitative data, the questionnaires were distributed to the 61 female 

students and 72 male students. For qualitative data, the Interviews were conducted with 3 

Physical Education teachers, Focus group discussions where held with students in groups of 5 

and observation sheets were used to check on quality of avenues. The quantitative data was 

analysed using descriptive statistics summarizing it in tables, frequency and percentages. The 

qualitative data was analysed and interpreted in the form of narration by getting familiar with the 

data, assigning labels or codes that were used to identify the sections that relate to ideas or 

concepts, then searching for concepts or codes to make sure they fit the data, then define and 

name the concepts and finally create a coherent narrative. The findings of the study evidence 

gaps between boys and girls in practical class participation. The study findings also revealed that 

there is a big difference between the numbers of girls that engage in physical activities compared 

to those enrolled. The study findings also indicate challenges faced by girls in practical activities. 

Required resources like materials and equipment were found inadequate in the schools. The 

result clearly showed that girls experience many and varied barriers to participating in physical 

activity and participation in P.E practical classes. These include; discouragement from teachers 

and peers, fatigue, risk for injuries, health status, e.g. menstruation periods and asthma, 

inadequate equipment, low motivation and lack of self-confidence, body shape and age 

differences. The study concluded that providing the required facilitates, balance of teams and 

uniform distribution, continued supervision and motivation, considering their interests, creating 

interactive interface and providing female teachers to girls’ teams can ably encourage girls to 

engage more in different P.E practical activities. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background to the Study 

According to physical Activity Guidelines Advisory Committee-PAGAC, 2008, the term 

physical activity describes many forms of bodily movements, including activities that involve 

skeletal muscles causing energy expenditure. Physical activity in dairy life can be categorized 

into occupational, conditioning, sports, household and many other activities. According to 

Howley (2001), physical activity is defined as any bodily movements produced by contraction of 

major skeletal muscles that substantially increase energy expenditure. Activities that involve the 

use of small skeletal muscles such as playing board games, drawing and writing are important 

but they do not provide substantial energy expenditure compared to those that use large muscles 

such as sports, gymnastics, athletics, games, dance and fattiness activities such as running, 

walking and jogging (PAGAC, 2008). To obtain streamlined benefits, physical exercised are 

structured for individuals. 

 

Physical exercise is a subset of physical activities that is planned, structured, repetitive and has 

an intermediate objective of improvement or maintenance of physical fitness. Physical activities 

encompass motor exercises which play a great role in the prevention and protection against 

several chronic diseases including obesity, overweight, coronary disease, hypertension, stroke, 

high blood pressure extra (US Department of Health and Human Service, 2008; World Health 

Organization, WHO 2012). Regular exercising has a positive significant impact on an individual, 

public health and general wellbeing. It’s a key mechanism to control body weight thereby 

reducing the risks of cardiovascular diseases, type 2 diabetes, metabolic syndrome, some 

cancers, stroke, hypertension, mental health and general mood, ability to do dairy activities, 

strengthening body tissue such as bones and muscles, reduction of stress and anxiety, promotion 

of wellbeing and healthy lifestyle characterized by normal metabolic physiology as well as an 

improved general body outlook (Chobaniev .et al, 2003; Lee and Paffenbarger, 1998; El-Gillany 

et al, 2011). These attributes that accrue to participation in organized physical activity, 

consequently, create an improved life and productivity (Centre for Disease Control, 2016). These 
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benefits apply to all people’s participation regardless of gender and age. Basing on these diverse 

advantages of physical exercise, it’s therefore important that all individuals benefit so as to build 

a strong, health and well talented generation irrespective of gender. For purposes of taking care 

of this amongst children, Physical Education is taught at school. 

 

Physical Education is the streamlined activities put in the formal education to develop the 

affective, cognitive and psychomotor domains of learners to promote an active lifestyle as well 

as an acceptable citizenry. Legislations, at national level and international level, point to the fact 

that PE should be compulsory and inclusive of all (UNESCO Charter, National sports and 

Physical Education Policy, 2005). Sports avenues encompasses the sports performed such as 

football, netball, volleyball, tennis, golf, athletes, boxing, indoor activities, dancing, singing extra 

and the necessary facilities in each sport. Despite the fact that these should be exposed to all, the 

girls in particular in Uganda have little or no access to such avenues. These have posed a number 

of questions as; are these physical activities for all? Are they taught to all? Are the sporting 

facilities exposed to all? Are single sex schools having all avenues for physical performance? 

Are the school proprietors paying sufficient attention to sports? At what levels do learners 

participate? All these questions are yet unanswered. 

 

Participation of girls is low compared to the enrolment at different school levels. In a bid to 

explain this low participation, advocates point to limited scope of activities. Therefore, for 

participation levels to increase, the scope should also be high, that is to say, the facilitation 

should be proportional to the numbers of students in a given school.  This has also posed a 

number of questions as; what are the avenues available for sports participation? At what levels 

do these learners participate? Who are there when the girls are participating in sports? All these 

questions are also yet unanswered. But generally for participation levels to increase, the school 

must allow young people to participate in physical activities. There should be streamlined 

physical education for all, with the necessary avenues for participation after school in co-

curricular time and the avenues for participation should be appropriately allocated. 
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Additionally, the gender gap in participation should be narrowed with girls obtaining equal 

opportunities. The low participation level of girls in physical activities is traced to the gender 

issues that are seen at school, public, homes, and general society. This implies that most school 

stakeholders have a negative perception of girls’ participation in physical activities thus pausing 

another question as; what is the attitude of the educationists towards girls’ participation in sports 

and physical activities? 

 

1.2. Problem Statement 

The girls’ participation level in physical activities at school seem to be questionable based on the 

fact that there are very few girls that participate at national sports competitions yet the 

enrollment is similar or even more than that of boys who incidentally are many at national 

competitions (Kenyatta University Institutional Repository, 2012); the study revealed that there 

is gender disparity in competitive sports in Uganda where fewer females participate in 

competitive sports compared to males. Further still, nationally, the management of sports at 

national level is by large male dominated at all levels from the ministry with nominal ladies, the 

National Council of Sports with no lady in visible position, Uganda Olympic Committee and 

National Athletics Federation which only co-opts ladies for international compliance, and 

Netball Association which just got a lady to chair a committee of majorly men. Needless to 

mention, even at school level, most of the PE teachers as well as Sports and Games teachers are 

males (Johnson, 2016). This picture gives rise to a few role models to which girls in schools can 

look up to in the field of physical activities and sports. Historically, female students have been 

positioned as the problem and often blamed for their lack of engagement (Azzarito, Solomon and 

Harrison, 2006). Therefore, the level of engagement of female students in physical 

exercise/education (PE) which has been recognized as a challenge for high school teachers 

should be the main focus of this study. 

 

1.3. Justification of the Study 

With low participation levels of girls in physical activities and sports at different schools in 

Uganda, many girls have been unable to go for national competitions and filter out in different 
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sports activities worldwide; If nothing is done to these, there will be very few or no Ugandan 

girls appearing in national competitions and management in sports clubs in the country and the 

world at large. Basing on history, Uganda typified itself as a sporting nation back in 1970s 

during the Idd Amin’s regime, today women sports is still struggling to survive though other 

African countries are able to boost their professional status in sports (Thursday Dec. 19, 2013, 

Daily Monitor). 

 

1.4. Aim of the Study 

To establish the physical activity levels of female students in the selected schools within 

Kampala as a basis to strategize for an increased the involvement of females in sports at all 

levels. 

 1.5. Specific Objectives of the Study 

The study was guided by the following objectives: 

1)  To identify the sports avenues for female students involvement in the selected schools. 

2) To compare the enrolment of girls at schools with their participation level in school sports. 

3) To find out the challenges facing the girl child in sports and the possible solutions. 

1.6. Research Questions 

The study sought to answer the following questions: 

1) What are the available sports avenues for female students’ involvement in school sports? 

2) What is the ratio of girls that engage in sports at different levels to the school enrolment? 

3) What are the challenges girls face in sports and how can they be addressed? 

1.7. Significance of the Study 

 This study sought to address the way school administrators can boost the girls’ 

participation in different sports at all levels. 
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 The information obtained was expected to fill the knowledge and information gaps in the 

country concerning activity levels of girls in physical activities and sports. 

 Further still, this knowledge was important in lighting the ministry of sports, school 

administrators and physical educators in educating female students the leadership skills 

for managing different sports clubs in the country. 

1.8. Scope of Study 

1.8.1. Geographical location of the study area 

Kampala is the Capital City of Uganda and is the Business and Political centre of the 

country. 

 

1.8.2. Subject scope 

The study seeks to establish the physical activity levels of female students in the selected 

schools within Kampala as a basis to strategize for an increased the involvement of females 

in sports at all levels. 

 

1.8.3. Time scope 

The researcher will use data both from primary and secondary sources from Feb to April 

2019. 

 

1.8.4. Limitations of the study 

The study would have covered the whole country (Uganda) but due to time and financial 

constraints, it will only cover selected schools in Kampala. 

1.7. Definitions of terms 

Sports –A game, competition or activity needing physical effort and skill that is played or done 

according to rules, for enjoyment or as a job.  
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Physical education –  is a field of learning which aims at developing desired knowledge, skills, 

values and attitudes through a series of carefully planned and conducted sports, games and other 

physical activities (Gibbons and Humbert, 2006) 

 

Equipment –This refers to things that are needed for particular purposes. 

 

Management-Refers to the attainment of organizational goals in an effective and efficient 

manner through planning, organizing, leading and controlling 

 

Facilities-Are pieces of equipment that are provided for particular purpose 

 

Quality-Is the ability of a product or services to meet the expectations of the people or customers 

 

Quantity –Refers to the amount or number of material or immaterial things not usually 

estimated by spatial measurement 

 

Status-Refers to the quality, quantity and suitability of the sports facilities and equipment 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0. Introduction 

This chapter deals with the review of related literature under various sub-headings such as 

general overview of participation levels in school sports in the East African region, benefits of 

physical education and sports to students, challenges to girls participation in physical education 

and sports and possible strategies that can be used to increase the participation levels of girls in 

sports and physical activities. 

 

2.1 General overview of Participation levels in school sports in the East African Region 

Kenya   is a great sporting nation and is probably best known for her award winning athletes who 

scoop several awards at the Olympic and other international meetings worldwide for the junior 

and senior athletes of all gender. Kenya has taken roots in most world sports such as golf, 

football, rugby, cricket extra and are fast growing in their popularity and participation hence 

Kenya is now a sports safari destination where one can enjoy. Most of these athletes start their 

career early enough while still at school (Kenya- brussel.com). 

 

Similarly, in Rwanda, sports are supported by the Rwandan government’s sports development 

policy of October 2012 which argues that sports have a number of benefits including bringing 

people together. It Inspirational target is that by 2020, Rwanda should have a “Higher percentage 

of population playing sport than any other African nation” and be ranked amongst the top three 

African countries in basketball, volleyball, cycling, athletics and Paralympics sport and the top 

ten in football as well increasing people’s participation in traditional sports. To achieve this, 

Rwanda has ensured that there is compulsory physical education and sports in all schools to give 

youngsters and early start. 

 

Unfortunately, according to the Kampala district football association annual report 2015, schools 

today are more interested in academics than sports to the extent that the previously owned sports 



8 

 

pitches have been sold off, to erect storied buildings leaving no space for sports facilities. The 

blame is put on the laxity of schools to develop sports talent with some schools only sponsoring 

few sports students for purposes of marketing their schools. Meanwhile international schools in 

Uganda like Gems are able to get facilities like training pools, outside tennis and basketball 

courts, fitness studio in partnership with other organizations. 

(www.genscambridgeinternational.com). 

 

Furthermore, according to Uganda Bureau of Statistics (UBOS, 2012), large numbers of girls 

enrolled in schools at primary, secondary, tertiary and university levels. However, these numbers 

are for many times greater than those filtering in national sports competitions at different levels 

(Physical Education and Sports Department, MoES, Report 2015; Education Management 

Information System (2007 – 2012)). After the introduction of universal education (USE), girls 

enrolment has consistently been improving that is to say from 42.8% of total enrolment in 

secondary schools to 45.7% for the periods under study (Education Management Information 

System, 2007 – 2012). 

 

2.2 Benefits of Physical Education and Sport to students 

Regular participation in physical activity is associated with a number of benefits which can be 

psychological, physical, and emotional (Cadilhacet at., 2012). 

 

Regular participation in physical activity contributes to the reduction in mental ill heart among 

adolescent girls and even younger girls ranging from low self-esteem, anxiety and depression to 

eating disorders, substance abuse and suicide (Women’s health Victoria, 2009). Adolescent girls 

are particularly vulnerable to anxiety and depressive disorders. By 15 years, girls are twice as 

likely than boys to have experienced a major depressive episode (Sulaiman et al, 2007). Hence 

the need to engage girls more in physical activities. 

 

Exercise and other physical activities are often great opportunities to socialise, going to the 

playground, joining a sports team or going to the local recreation centre are all a great way to 

meet new people. Physically active adolescents tend to be highly sociable with limited social 

http://www.genscambridgeinternational.com/
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problems.  Adolescent pregnancy and sexual ill health are major social problems across the 

globe. Some studies conducted in the U.S have found that adolescent girls who participate in 

sports tend to become less sexually active, have less partners and when sexually active, make 

greater use of contraception than non- sporting girls (Fairelough, 2005) 

 

Exercise increases the body energy level by delivering oxygen and nutrients to the whole body 

helping it to work more efficiently. A range of evidences suggest that for many girls, sports and 

physical activities are positive features for their academic aspirations and achievement. A study 

carried out about the relationship between physical activity and school performance in France 

involving reducing academics curriculum time by 26%, replacing it with physical activity 

resulted in improved academic result, fewer discipline problems, greater attentiveness and less 

absenteeism amongst learners (Weiss, 2000). 

 

Participation in physical activity controls weight among girls keeping them is a manageable body 

shape and size. When girls are sedentary, they tend to take in more calories than needed and the 

extra (unused) calories accumulate as fat in the body. Girls that are physically active have a 

deficit of calories which takes fat a way and lowers weight. Lowered weight is good for the heart 

and can be beneficial to girls to avoid diabetes besides creating a positive body image. “Research 

from Washington University school of Medicine in St.Louis” 

 

Participation in physical activities increases self-esteem among girls. This enables them to 

develop a sense of ownership of their bodies and enables them to participate in sports 

traditionally enjoyed by boys. 

 

The low participation of girls in sports is due to a number of challenges and they include lack of 

support from stake holders, gender appropriateness of the school curriculum, socio – cultural 

influences, motivation, perceived value, teaching approach (Cadilhac et al, 2009). 
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2.3. Challenges to Girls Participation in PE and Sports 

It has been observed that girls experience many and varied barriers to participating in physical 

activity. These include; socio cultural influence, self-Confidence, motivation, perceived value, 

lack of support from stakeholders, gender appropriateness of the school curriculum, teachers’ 

teaching approach (Cadilhac et al., 2009). 

2.3.1. Socio- Cultural Influence 

According to Catherine (2010) “socio-cultural perspective describes people’s behaviour and 

mental processes as shaped in part by their social and/ or cultural contact including race, gender 

and nationality. Involvement in physical activities is influenced by culture and this extends to 

concerns about public safety for women from cultural diversity. These concerns often stem from 

experiences of social exclusion and marginalization and perception of public safety. 

Though physical activities are usually social events for children and youths to enforce a number 

of norms and behaviours for both boys and girls, different societies view it differently. Studies 

suggest that a key factor in whether girls engage in and sustain physical activities was whether 

they had a same-sex friend with whom to participate (Brooks & Magnusson, 2006). This may, in 

part, be due to the support structure such shared experiences can offer, especially during 

adolescence, when many girls consider reducing their commitment to physical activities that they 

are most anxious about being rejected or excluded from same-sex friendships. For girls, physical 

activities often become less important in their lives as they are pressurised by their peer groups to 

seek other activities associated with their preferred perceptions of femininity (Sulaiman et al., 

2007). 

2.3.2. Self-Confidence 

Self-confidence is the self-assurance in one’s personal judgement, ability, power, extra. It 

describes one’s internal state made up of what we thick and feel about ourselves is and one‘s 

personal worth and likelihood of succeeding based upon one‘s self-esteem and general 

efficiency. According to (Piltz, 2002), players who learn the appropriate skills and competencies 

for effective participation in physical activity encouraging settings begin to build the intrinsic 
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motivation patterns and positive dispositions towards activity that lay important foundations for 

future active lifestyles. 

Girls often believe everyone is watching when they take part in physical education, and no 

matter what game they are playing, they feel that every time they touch the ball or make a move, 

they are being scrutinized, evaluated, and become afraid to make a mistake (Fraser-Thomas and 

Beaudoin, 2004). Furthermore, gym clothes that are often provided (shorts and a t-shirt) in gym 

class are not very appealing to most females (Olafson, 2002), as many girls do not like to be 

forced to wear this type of clothing in front of their peers. There are many different factors which 

influence female‘s body image including expectations of and pressure from family, peer groups, 

media and society both female and male experience social pressure to achieve an ideal listed 

physical form. While males aim at larger, more muscular body building while increasing their 

need to be physically active, this is not the case for female. The ideal form for female is a thin 

body. This focus on thinness reinforces the notion that females are ideally fragile and weak 

(Women‘s Health Victoria, 2009). Continuing to take part in physical education classes and 

physical activity helps build self-confidence in their abilities and ultimately with proper physical 

educators in the teaching profession, they will be able to continue to build that self-confidence 

while dealing proactively with negative comments. 

2.3.3. Motivation 

Motivation refers to the internal and external factors that stimulate desire and energy in people to 

be continually interested and committed to a role, or subject or to make an effort to attain a goal. 

In physical education, there are times when skills are important to success, for example, during a 

P.E practical session. P.E classes are often developed to improve certain skills while getting 

better at the particular sport being practiced and or played. In order to get better at something, 

one needs to practice and devote time and effort to improve. If there is a significant lack of 

motivation to improve a skill that is needed for physical education classes, few benefits may be 

found within this level of effort. For the most part, it has been observed that some females are 

more motivated to prioritize academic excellence and focus predominantly in courses that will 

grant them a better chance at post-secondary institution acceptance than athletics, sport, and 

fitness. A study by Biddle and Whitehead (2008), noted that changing priorities throughout 
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adolescence means that physical activity is reprioritized, with many girls stating that they cannot 

be bothered to take part. Experience suggests that within our traditional physical education 

courses, females are more likely to participate in the activity when there is a leader assisting the 

follow-through. They appear to lack the motivation and knowledge to prepare an exercise. Fraser 

and Beaudoin (2004), noted that the female motivational response to previous environmental 

pressures is significantly altered by the negative behaviour of boys. This is the reason why 

females will often not fully engage themselves more intensely to tax the cardiovascular system 

during P.E classes as they are protecting themselves from negative male attention. This negative 

behaviour (insults, inappropriate attention and comments) from boys in class is clearly displayed 

yet much of it is covert therefore our interventions fall short. As physical educators, coaching 

and motivational strategies is employed for the entire student body (O’Brien, 2007). 

2.3.4. Values 

When girls pick their academic schedule, they would rather take courses that are necessary to 

graduate or prerequisite to university yet all physical education classes are labelled as open 

courses. Once a girl is taking university bound courses, they would rather not take a physical 

education and spare in their timetable to study, complete work. Therefore, it becomes a trade-off 

between P.E and other courses (Policy Memorandum, 2010).    

Girls experience a lot of academic pressure and sense they would be better off taking courses that 

are university requisites. Universities will look at their community involvement, marks for entry 

to their school, and using this allocated time for volunteering, as opposed to a physical education 

class, seems to be more beneficial. The general conclusion is that when individuals feel 

competent that they can be successful at a particular task, they are more likely to choose to do 

the task and maintain their effort, even under adverse conditions (Wigfield et al., 1999). 

Therefore, individuals who are competent may be motivated to engage in physical activity and 

conversely withdraw from activities when they perceive themselves to lack competence (Xiang 

et al., 2003). In their study of second and fourth grade boys and girls, boys reported higher 

ability beliefs than girls in their throwing ability, with fourth grade girls reporting the lowest 

ability beliefs about physical education and future participation. Studies of junior and senior high 

school students indicate that the value adolescents place on a school subject influences their 



13 

 

choice of subjects and activities. More recently, (Xiang et al., 2014) found that children’s value 

of physical education significantly predicted their intent to participate. They suggested that when 

children place high value on physical education, they are more likely to continue in physical 

education and be active as they grow older.  

2.3.5. Limited Support from the Stakeholders 

Arguably, all schools need more funding and when funding is minimized, then resources are hard 

to come by yet even maintaining equipment is very expensive (Fraser and Beaudoin, 2004). 

Many girls do not like to be forced to play something they do not like because that is the only 

equipment available. For instance, it is possible that a number of girls would love to jump on an 

elliptical trainer or a treadmill at times and exercise in the weight room rather than in the gym, 

however cost for this equipment is often too much for a secondary school or Board of Education 

(Fraser and Beaudoin, 2004). 

With limited equipment and limited facilities, we look for outside activities yet the elimination of 

the gym can deter girls from taking physical education and the limited variety of activities does 

not keep them interested (O’Brien, 2007). Similarly, people with lower socioeconomic status 

(LSeS) are less likely to be physically active than those with a higher SeS (Cadilhac et al., 2009).   

According to Silverman and Subramanian (1999) lack of financial support can have a severe 

impact in the quality of education. With reference to physical education, the consequence can 

include in adequate facilities shortages of equipment and supplies. Perceptions of parental 

support, peer support, and teacher support have all been shown to impact individuals’ 

perceptions of gender appropriateness regarding an academic activity and the value and 

meaningfulness of the activity.  

Lee and Lomax (1990) found that significant others, particularly peers and teachers, had a strong 

impact on physical activity behaviour. From weekly observations of physical education classes, 

it appeared that interest and positive reinforcement from teachers and small cliques of their peers 

encouraged more behaviour that is active during class. In addition, a peer group that did not dress 

out could easily influence other students toward off-task behaviour. Active parents have been 
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shown to have children that are more active, older children, and adolescents; activity levels are 

further supported with an active sibling.  

2.3.6 Gender sensitive Curriculum 

Research indicates that previous negative experience in physical education, particularly during 

elementary school, are the number one reason girls dislike physical education (Avery, Girolami 

and Humbert, 1998). Many girls have found previous physical education classes to be too 

competitive and they feel that teachers show gender bias and make students engage in activity 

such as running laps, or doing push ups as punishment. 

In a study by (Lee et al., 1999), elementary students explained the main reason for sex-

stereotyped views was the need to feel socially accepted. Parents and other influential people 

expect boys to play basketball while girls are expected to participate in dance and other 

feminine-typed activities. If students stepped outside the realm of social acceptability, they 

viewed themselves at risk for some sort of social penalty. When girls feel that an activity is for 

boys, they may not have the confidence in their ability to be successful which will ultimately 

influence their potential for developing skills in a wide range of activities. Whilst the amount of 

actual activity experienced during many physical education lessons is probably inadequate to 

deliver health outcomes, physical education is well placed to facilitate the development of a 

foundation of movement skills and positive attitudes towards recreational physical activities, 

which contribute to health (Weinberg, 1993). 

In many settings, a narrow curriculum, dominated too heavily by competitive team games, fails 

to address the needs and interests of the whole school population, and does not transfer well to 

out-of-school and adult sporting participation. The outcome is often that, whilst positive physical 

education experiences are supportive of lifelong physical activity habits, inappropriate provision 

can actually harm such healthy practices (Gibons, 2009). In P.E, as in any other academic 

subject, the curriculum shapes instruction by mapping out for teachers what students should be 

taught and how their acquisition of knowledge and skills should be assessed (Wenberg, 1997).  
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2.3.7. Inefficient Teaching Approach 

According to Aristotle, “the one exclusive sign of thorough knowledge is the power of teaching”. 

Anecdotally, we have identified that some girls would love to take physical education classes but 

the thought of a low mark discourages them, since parts of the marking scheme emphasize actual 

skills, and they believe this disadvantages them. For example, the ability to catch and throw a 

ball with one or two hands is a skill evaluated. Furthermore, movement skills and level of 

physical fitness are evaluated. If you are not highly skilled at performing this task, then 

ultimately your mark will be impacted accordingly. Altering evaluation guidelines in Physical 

Education Curriculum is the change that needs to take place.  In addition, testing the athletic 

ability of a student in front of colleagues can be very difficult. According to Talbot (1993) an 

alternative to skills and competition based assessment and evaluation can include student goal 

setting and individual fitness planning. 

Piltz (2002) suggested, teachers and coaches should constantly seek better ways of providing 

enjoyable learning experiences in games and sports as a means to attaining a range of learner 

outcomes including the development of competent and confident players. When the physical 

educator utilizes better teaching modes, the level of motivation may well improve and enhance 

enrolment, especially of girls (Gibbons, 2009).  Teachers should provide choice when teaching a 

physical education class because this enhances commitment to the course and lesson being 

taught if they have an opportunity to provide suggestions (Brooks & Magnusson, 2006).  

According to Hurtes (2002), boys are generally more physically active than girls possibly 

because boys spend more time in activity-enhancing environments than girls. In many contexts, 

boys and girls are offered distinct activities based on their gender. When they are presented with 

nominally the same curriculum content; boys tend to dominate in many sports. Therefore, it may 

be that many girls’ unwillingness to engage with sports and physical activities can be attributed 

as much to the terms of their participation as the activities, themselves. 
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2.4 Strategies to increase the Participation levels of Girls in Sports  

To increase female enrolment in Physical Education classes at the secondary school level, 

Gibbons et al; (2004) proposes the following: increase the number of qualified physical 

educators in schools; involve students in the decision making process in physical education 

classes; allow girls to contribute to the structure of the course as an important method used to 

encourage girls since the opportunities provided within many physical education programs do 

not appear to be valued by, or meaningful to, female students. 

 

O’Brien (2007) on the other hand, suggests carrying out a survey to understand what type of 

activities girls would enjoy doing during the term motivational method. The teacher can learn 

from the data and build a physical education course around the interests of the students. Perhaps, 

girls will choose yoga throughout the course or maybe they would prefer ultimate Frisbee on the 

field. Use activities that girls want to engage in order to increase the level of participation and 

motivation in the class. 

 

2.4.1 Promoting participation and sensitization 

The ultimate goal of physical education is to promote a physical and healthy lifestyle (Uganda 

National Sports and Physical Education Policy, 2003; Ontario Health and Physical Education 

Curriculum, 2000). In order to achieve this goal, more emphasis needs to be placed on the level 

of sensitization, shift the focus from completing the task to quality knowledge and understanding 

the importance of the movement to the pure joy and fun of participating achievable. Gibbons 

(2004) suggests a number of strategies that promote, facilitate regular physical activity and are 

supportive of positive sporting experiences. Strategies that encourage girls to engage in physical 

activities should be implemented and allow girls to participate as fully as possible, in forms that 

offer them satisfaction and opportunities for achievement. One of the strategies that can be used 

to improve female enrolment is to reduce the importance of movement skills and evaluate 

participation in the course (Weise, 1987). Fundamental movement skills need to be developed 

from an early age, for all children, with the emphasis on the individual body, rather than sporting 

outcomes (Talbot, 1993); some girls regularly engage in sports and physical activities, as an 
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integral part of their lifestyle. The more opportunities that are available for girls to be physically 

active, the more they are active (Vasiliadou, 2009).  

 

2.4.3 Class Grouping based on Ability and Gender 

Grouping similar talent together will motivate females to take physical education course with 

people of the ability and they can have fun without being singled out during any game they play. 

Having a gender based physical education class will allow more girls to take physical education 

because they will feel welcome at all times and not embarrassed to make a mistake in front of 

competitive boys (O’ Brien 2007). Whenever possible, we must create classes with groups based 

on ability to help females feel more welcome in their class (Hannon and Ratliffe, 2007). The goal 

should be to have fun and be active in non-competitive settings to encourage more females to 

take physical education classes because everyone has different abilities. 

 

2.4.4 Physical Education Empowerment 

Allowing girls to contribute to the structure of the course is an important method used to 

encourage girls to take physical education since the opportunities provided within many physical 

education programs do not appear to be valued by, or meaningful to, female students (Gibbons et 

al., 2004).   
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CHAPTER THREE 

METODOLOGY 

3.0 Introduction 

The research methodology was divided into subsections which focused on; research design, 

study area, target population, sample size and sampling techniques, instruments for data 

collection, procedures and data analysis. 

3.1. Research Design 

This study adopted a quantitative cross sectional survey research design. Sapsford (2007), 

defines survey research as a collection of quantifiable data from a population for the purposes of 

description to identify verification that may point the cultural relationship. This method was 

chosen because important in assessing the thoughts, opinions and feelings of the population at a 

given time hence making it appropriate as it captured the beliefs and attitudes about factors 

affecting participation of girls in physical education classes in secondary school. The survey 

research design was suitable to this study because it involved collection of information, assessing 

and finally describing the data regarding the factors affecting girl’s participation in physical 

education classes in secondary schools in the shortest time possible. 

3.2 Study Area 

The study was conducted in Kampala Central and Rubaga Divisions which are within central 

Uganda in the centre of Kampala District. Kampala Central Division which is located in the west 

of Nakasero, east of Katanga and Kagugube. It comprised the central business district of the 

capital city of Uganda and it included the areas of Old Kampala, Nakasero and Kololo. The 

division’s neighborhood includes Kamwokya, Kisenyi, and Kampala’s Industrial Area. It’s on 

the coordinates of 0019’00.0’N, 32035’00.0E (Latitude 0.316667; Longitude 32.583333) Rubaga 

division. Rubaga Division lies in the Western part of the city bordering Wakiso District to the 

west and south of the division. The Eastern boundary of the division is Kampala Central 

Division; Kawempe Division in the north and on the coordinates of 0018N, 3233E Latitude; 

0.3029; Longitude; 32.5529. 
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3.2.1. Old Kampala Senior Secondary School 

Old Kampala Senior Secondary School is a mixed O and A level school. It’s a Government 

Indian founded school and it’s as old as the Indian settlement in Uganda. It is located in Old 

Kampala hill near the historical Fort Kampala, Old Kampala Police Station, on Old Kampala 

Road off Namirembe Road. The school lies where the two hills meet. It’s located in the Kampala 

Capital City Authority District, Kampala Central Division, at an elevation 1210 m. It is bordered 

by Makerere to the North, Nakasero to the East, Mengo to the South and Namirembe to the 

West. The school has not only been an academic powerhouse but also excelled in sports and 

were crowned National Champions of the CocaCola Post Primary Football Competition in 1999 

and 2003. Between 2003 and 2010, Old Kampala SSS has been a force to reckon with in the 

annual COPA CocaCola Post Primary Football Championship and has always been in the top 

four performers at the event and also carried the flag high in the East African event each year. 

3.2.2 Makerere College School 

Makerere College School was founded in 1945 and it’s a mixed, middle and high school in 

Uganda. The school campus is located within the confines of the Makerere University. The 

school occupies the southwestern corner of the University campus in Kawempe division. 

Physical education is available at the school and the games available include soccer, track, 

tennis, volleyball, basketball, rugby. 

3.2.3 Mengo Secondary School 

Mengo Secondary School was founded in 1895 by the Church Missionary Society. It is located 

on Namirembe Hill, along Hoima Road in Rubaga Division in the north western part of 

Kampala, the capital and largest city of Uganda. The coordinates of the school are 001914.0N, 

32033’42.0E. Mengo is ranked the best performing day school in Uganda. 

3.3 Study population  

The study employed 133 students from the three respective schools and table below shows the 

distribution of the respondents per school. 
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Table 3.1: Respondents per school 

School  Frequency Percentage Representation 

Mengo 38 28 

Makerere college 83 62 

Old Kampala 15 10 

Overall Total 133 100 

 

3.4 Sampling and sample procedure  

3.4.1 Sampling  

3.4.2 Sampling procedure  

Participants for the above study was categorized into two; primary respondents who were both 

female and male of pupils, parents, were the majority and administered the same questionnaire 

and secondary respondents teachers. The sample was calculated statistically using Kish and 

Leslie’s (1965) formula; 

 

Where; 

n =sample size needed or number of respondents needed for the study,  

Z=a value corresponding to the significant level of confidence, 

 P= rough value estimation of the Proportion with the characteristics under investigation 

and  d = margin or degree of error a researcher is willing to accommodate with use of the 

above formula. 

 

The primary respondents were 133 pupils as well as secondary respondents were 3 teachers. 
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3.5. Data Collection Tools and Methods 

In order to achieve the objectives of the study, both primary and secondary data will be utilized. 

The secondary data will be obtained from different materials such as magazines books journals 

unpublished material and online resources. The primary data will be obtained by tools such as 

questionnaire, focus groups, interviews and observational method. 

3.5.1 Questionnaire 

According to Ainsworth et al., (2015) and Warburto et al., (2006), questionnaire is the most 

commonly used tool and highly recommended for assessing physical activity in surveillance 

studies, epidemiological studies, as well as cross-sectional studies. The questionnaire for this 

study will contain both open ended and closed ended questions gathering the information on the 

factors affecting girls’ participation in physical education activities as well as the perception, 

attitude, opinion and interest of girls regarding the teaching and learning process, and the 

importance of physical education and sport development. 

3.5.2 Observation 

This method shall be used in order to find out the different sports avenues available at the 

different selected schools, different activities and their durations for girls. The data to be 

collected from observation will consist of descriptions on student’s attitudes, intensities, duration 

and the sports avenues at the selected schools. Male and female students will be observed during 

physical education lessons to obtain full information about the activities they participate in. 

3.5.3 Interview 

A Face-to-face interview will be conducted to generate ideas and information regarding the 

teaching of physical education. It is an interaction in which oral questions were posed by the 

interviewer to elicit oral response from the interviewee. Specifically with research interviews, the 

researcher has to identify a potential source of information and structure the interaction in a 

manner that will bring out relevant information from his respondent. The interview is conducted 

with the physical education teachers and directors of studies. The interview is important because 

it’s fairly quick to conduct, that is, many interviews can take place within a short period of time. 

A set of open-ended interview questions were prepared and asked. The interview items will 
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mainly focus on the factors affecting female students’ participation in physical education 

activities, concept of physical education, sports facilities, the relationship of teachers and female 

students’ regarding the teaching and learning process in the field of physical education and 

different sports competitions. The data obtained from the interview will consist of responses of 

the director of studies and the Physical education teachers about girls’ enrolment at senior one 

and the factors affecting girl’s participation in Physical education activities respectively, and 

possible strategies. 

 

3.5.4 Focus Group Discussions 

Focus group is a small group of people whose reactions are studied especially in a guided or 

open discussion about a new idea or something else to determine the reactions that can be 

expected from a large population. 

It consists of interviews in which a group of people of people are asked about their perceptions, 

opinions, beliefs and attitudes towards an idea. During this method, the researcher takes notes or 

records the vital points he or she gets from the group. The research will select member of the 

focus group carefully for effective and authoritative responses.            

3.6 Data analysis  

The interview data was analyzed through the use of coding and comparison procedures that 

resulted in the development of themes (Berg & Latin, 2008; van Manen, 1998). This type of 

thematic analysis is appropriate for identifying patterns, similarities and differences between 

gender and Physical education participation:  The emphasis is on illuminating and representing 

the multiple perspectives of participants and quantitative Data was analysed using Microsoft 

excel to generate frequencies and tables generate tables and qualitative data was organized to 

build themes in the study to get a clear meaning from the raw data  

3.7 Ethical considerations    

An introductory   letter was obtained from the school of education which introduced the 

researchers to the various schools where data collection was to be carried out. This helped in 
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erased in form of doubt and refusal from the respondents since the researchers made their 

intentions and objectives clear to the respondents. 

Consent was sought from the respondents before questioning was done. This was arrived at by 

the researchers first elaborating the aims/ objectives of the research to the respondents. 

The researchers stuck to the objective of the study  

3.8  Limitations 

Some of the limitations faced in the study were: - 

There was a limitation of time during the data collection as the respondents were  pre-occupied 

with other activities like tests during the data collection process; however, this was solved 

through designing appropriate/favorable time frame of the respondents. 

The respondents were sometimes not willing to give some information due to the nature of the 

study; however, respondents were assured of confidentiality in that whatever information like 

their names were kept secret from any ones scrutiny. 

Of the 174 questionnaires designed for the study only 133 were well filled by pupils which were 

a representation of 76.4% of the targeted respondents. The data was well coded before being put 

into the SPSS software for analysis. 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF RESULTS 

4.0 Introduction 

This part of the study deals with the presentation and analysis of the data gathered through the 

questionnaire, interviews, classroom and practical field observation, form different sources 

followed by discussion of the findings. 

Furthermore, the, main findings of the study are presented with the help of tables followed by 

descriptive statement for analysis to give answers to basic questions set in the study. The total 

population of this study as indicated at the above table was 133. 

4.1 Background Information  

The results revealed that; out of 133 respondents sampled in this study, 45.86% were females 

and 54.14% were males in the three schools. In Makerere College, 46.99% females and 53.01% 

males participated in the study, in Mengo S S, 41.1% female and 58.9% male respondents 

participated while in Old Kampala S S, 40% female and 60% male respondents participated. The 

majority of students were ranging between the age of 11-13 (52%) and 48% had their age 

ranging between 14-16 and none (0%) of 17 and above years as shown in the figure 1 below: 

 -
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Figure 1: Number of respondents in the schools 
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4.1 Availability of facilities for physical exercising at the different schools 

The study revealed that all the schools had the following facilities available in common; 

playground, basketball court, tennis court, volleyball court, football field, netball court, 

badminton court. According to the Heads of Department Physical Education; Old Kampala S S, 

Mengo S S and Makerere College lacked the following facilities; swimming pool, rugby 

grounds, golf course, baseball court, gym and running pavements as shown in fig 2 below: 

 

Figure 2: Old Kampala Football pitches 

 

 

Figure 3: Tennis court of Mengo SS 
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Figure 4:Basketball court Makerere college 

4.11 Observations  

The study revealed that Makerere College and Mengo S S both had the sports avenues, i.e. sports 

equipment, sports facilities and store rooms while Old Kampala had some as shown in the table 

below:  

Table 4.2: Facilities for physical exercising 

 

From the table above it is evident that most of the essential physical exercise facilities are present 

in the three secondary schools. 
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Table 4.3: Facilities for physical education at the different schools 

Aspect Old Kampala Mengo ss Makerere College 

Sports and equipment 1 2 2 

Sports facilities 1 2 2 

Store rooms 1 2 2 

All=2, Some=1, None=0 

The sports avenues of the three schools ie the soccer pitches, netball court, volleyball courts and 

basketball courts were in either good or very good status as shown in  the table below 

Extremely poor=0, Very Poor=1, Poor=2, Partial=3, Good=4, and Very Good=5  

Table 4.4:Conditions of sports avenues 

Aspect School 

Mengo s s Makerere College Old Kampala 

Status of soccer pitch 5 4 4 

Status of netball court 5 4 4 

Status of volleyball court 4 4 4 

Status of basketball court 5 5 4 

 

 The fixed academic timetables,  having many theoretical lessons thus Less time has been left for 

students to engage in physical activities  for example in table 3, 3% 0f Mengo students hardly 

participate  in physical activities. Many of the students participate in physical activities for a few 

days number of days i.e. 76% of Makerere College students engage once in physical activities 

compared to the 5% who engage in them every day. At Old Kampala 60% of the sampled 

students participate once in physical activities compared to the 42% who engage daily in the 

activities. Generally the results showed that majority of the respondents in the study engaged less 

frequently in the different physical activities per week as shown in Table 4 below: 
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Table 4.5: Students in physical activities per number of days in a week 

Frequency School 

Mengo Old Kampala Makerere College 

None 3 0 0 

1 day 34 60 76 

2 day 18 13 15 

3 day 3 0 0 

4 day 0 0 0 

5 day 0 0 0 

6 day 0 0 0 

Everyday 42              27               5 

 

Further analysis revealed that out of the 133 respondents sampled in this study, 3% of the 

respondents at Mengo S S who did not participate in any physical activity through the week, 

100% of them were females and none of them were males. However, in the other two schools 

(Old Kampala S S and Makerere College), all the students participated at least once in a week. 

Among the 34% of respondents from Mengo S S that participated at least once a week, 40% 

were Male and 52% were females. Additionally, among the 60% of respondents from old 

Kampala S S, 67% were male and 33% females. Among the 76% of respondents from Makerere 

College that participated once a week, 43% were male and 57% females. Of all the respondents 

that participated twice a week, males were more than females in the three schools. 

4.1.3 Discussion: Schools offering Co-curricular activities and physical Education activities 

The findings showed that all the schools offer a range of co- curricular activities and physical 

education activities to their students. These are games and sports of different categories and 

included; football, netball, basketball, volleyball, athletics, aerobics and dance among others. 

School Makerere College School, Mengo Senior School and Old Kampala S.S showed they offer 

a variety of physical activities and Old Kampala S S offers few games and sports to their 

students. This is not surprising because it is a recommendation from the ministry of Education, 

Sports and Technology for this secondarysecondary school to provide facilities like football 

field, netball court and basketball courts for carrying out co-curricular activities. This is in 

consistence with studies by Leslie et al (2010) and Sugiyama et al (2009). 
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This showed that effort is done by the schools to ensure that their students are offered P.E 

services. Similar to our findings, Nyamaga et al., (2006), said that schools in western Kenya 

offer P.E services even without adequate facilities, but most of the activities are done as co-

curricular activities, that is, the time after classes, to a greater extent, most schools do offer P.E 

services to their students even at a low scale. 

 

There were no respondents that participated three times, four times, five times or six times a 

week except only 3% of the respondents from Mengo S S and they were all males. Finally, of the 

42% of respondents from Mengo S S that participated throughout the week, 69% were male and 

31% females. Among the 5% of respondents from Makerere College, equal percentages of males 

and females participated every day. However among the 27% of the respondents from Old 

Kampala S S that participated every day, a small percentage of males (25%) and 75% were 

females as shown in Table 4.6 below: 

4.2:Students who participate in different physical activities 

Table 4.6: Percentage of students who participate in different physical activities 

Physical activity Participation (%) 

Makerere College Mengo Senior School Old Kampala s.s 

Running 70 47 73 

Walking 55 37 27 

Jogging 58 29 40 

Jumping 39 21 33 

Playing football 66 61 60 

Playing basketball 47 32 47 

Playing baseball 10 0 20 

Playing netball 45 24 40 

Playing tennis 13 29 13 

Playing rugby 35 11 00 

Playing badminton 08 13 20 

Swimming 25 49 20 

Visiting the gym 16 26 13 

Jumping hurdles 19 21 20 

Skipping ropes 19 24 27 
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The study generally revealed that students in all the three schools participate highly in physical 

activities that do not require the use of equipment for example running, walking, jogging and 

sports with common equipment like football i.e.  70% of Makerere College School students 

engage in running, 55% in walking, 58 in jogging, 66 in playing football compared to the 8% 

who play badminton and the 8% who play tennis.47% of Mengo Senior School students engage 

in running, 37% engage in walking and 61% engage in football compared to 0% who engage in 

baseball and the 11% who play rugby. At Old Kampala S.S 73% engage in running and 60% 

play football compared to the 13% who engage in tennis and the 0% engaging in rugby as shown 

in the table 4.6 above and fig 5 below. 

 

 

Figure 5: Representation of participation in various games in the three schools   
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From figure 5 above it can be revealed that male respondents dominated participation in gender 

sensitive games that required more masculinity for example football, basketball, rugby, jumping 

hurdles, visiting the gym in all the three schools. Males also dominated participation in gender 

neutral games like badminton, tennis, swimming, running, jogging in all the three schools. 

Female respondents dominated participation in only one physical activity which is feminine 

gender sensitive, netball. Male respondents dominated participation in walking in only two 

schools, Makerere College and Mengo S S. Hence there is overall dominance of participation of 

male respondents in physical activity than female respondents as shown in the table 4.8 below; 

These findings in general are due to the teachers and students perspectives on the factors 

affecting female participation as being gendered; this is also reflected in the strategies which 

were being used. E.g the Mengo S.S sports teacher had a perspective of boys as naturally 

physically powerful and dominant in PE and girls as naturally physically inferior and submissive 

this resulted in accounts of teaching strategies that reproduced narrow social constructions of 

gender. This is in line with what Larsson et al. (2009, p. 14) found out about gender and PE 

engagement and they alleged that the problem is not the awareness [of gender issues] among the 

teachers, but the way the teachers are inclined to interpret the dominance of some students] and 

what strategies they use (and do not use) to deal with it. 
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4.2.1. Gender representation per sports discipline  

Table 4. 7: Students per gender who participate in the different physical activities 

Physical activity Participation (%) 

Makerere college school Mengo Senior School Old Kampala S.S 

Male Female Male Female Male Female 

Running 35 35 34 13 56 25 

Walking 25 30 21 16 13 25 

Jogging 30 28 21 8 38 13 

Jumping 17 22 13 8 19 06 

Playing football 43 23 53 5 56 13 

Playing basketball 29 18 24 11 44 13 

Playing baseball 05 05 3 3 06 0 

Playing netball 18 27 11 16 19 19 

Playing tennis 07 06 18 8 19 13 

Playing rugby 25 10 3 0 13 0 

Playing badminton 04 05 11 0 13 0 

Swimming 14 11 26 13 19 06 

Visiting the gym 08 07 13 0 13 06 

Jumping hurdles 12 07 3 0 19 06 

Skipping ropes 10 10 8 11 13 06 

 

The table above shows that students in all the three schools; Old Kampala S S, Mengo S S, 

Makerere College School generally participated in the following physical activities; football, 

netball, badminton, jumping hurdles, skipping ropes, swimming, tennis, rugby, walking, jogging, 

basketball, jumping, baseball, visiting the gym. 

The study revealed that no female respondent at Mengo S S participated in jumping hurdles, 

visiting the gym, playing badminton and rugby, also no female respondent at Old Kampala S S 

participated in neither badminton nor rugby, yet male respondents are observed to have 

participated in at least every game in all the three schools. This is not surprising because, all the 

physical activities that are observed to have less female students participation are commonly 

thought by society to be for only males since they require use of energy. This observation greatly 
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indicates a relationship between gender stereotypes and student’s participation in physical 

activity.  

The findings above are a clear representation of how teachers P.E. organize their classes and 

their choices of activities has the potential to construct, reproduce or challenge assumptions 

based on gender (Wright, 1995; 2001). From the findings few teachers interacted with affirmed 

that students participation  sports activities is highly influenced by gender this is in line with 

(Wright, 1999) found out where he said that whilst it is acknowledged that the teachers in PE 

attempt to implement strategies, management procedures and policies to encourage female 

participation, they were not effectively addressing the underlying gender issues embedded in 

their practice, which can have a negative impact on students’ experiences of PE.  

Although the findings are not a representation of all schools in the country, the findings highlight 

that gender issues, which were identified by Wright (1999) over a ten years ago, remain 

unchallenged in some schools. Therefore, from the findings above it is necessary for schools and 

PE teachers, to develop appropriate pedagogical strategies to counteract identified location-

specific issues (Casey et al., 2009). 

4.3 Reasons for low participation in PE by the female students  

The figure below shows the reasons which were given by respondents why there’s persistently 

low participation in PE despite the intensified efforts by teachers in the various schools sampled. 

From figure six below it can be seen that most of the reasons given for low participation of PE 

range from social, religious and personal issues. Most of the students cited religion as the most 

deterrent reason why they can’t participate in PE this was so common among the Muslim 

religious groups of female students 34%. This was followed closely by students interest in PE as 

a whole, some section of students don’t like PE and 29% of the respondents alleged that most of 

the girls are not generally interested in PE hence the limited participation in the discipline. This 

was followed by personality issues (24%), this enshrines issues like individual strengths, height 

of an individual especially for games like basketball which require height for an effective 

performance and being disabled. This is clearly represented in the figure 6 below  
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Figure 6: Reasons for girl’s low participation in PE 

The study also revealed that lack of sports attire affects girls participation,  their health status, 

discouragements from teachers and peers affects, weather effects, body fatigue, interpersonal 

misunderstandings and poor timetabling affects their participation and performance in physical 

activities. These results are attributed to intrapersonal, interpersonal, and social and challenges 

affect girls’ participation in P.E activities. The results are also attributed to the fact that girls are 

more vulnerable than boys with soft skins and bodies and most physical activities are rough 

games and sports, therefore girls need extra care while giving them workload, this is important to 

reduce risks of injuries,  fatigue and any other physical emotional discomforts.  

Similar to our findings, research carried out in the southern parts of Ethiopia showed that apart 

from the personal challenges, girls’ participation in P.E activities is highly affected by their 

surroundings, that is, peers, P.E teachers, nature of sport and religious background, furthermore 

the research found out that religious norms affected 72% of the girls who participate in P.E 

activities and this was attributed to the fact that most individuals in southern Ethiopia have a 

Muslim religious background. (Kasaye et al., 2009). Similar to that still, a study which was 

carried out in western Kenya found out that 60% of girls participating in P.E activities are 

hindered by the inadequate sports and games facilities in schools, the courts and pitches being at 
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afar distance from schools forcing students to move long distances to the training grounds 

forcing 37% of girls to drop out of P.E activities (Uhangha et al., 2000) 

4.4. Measures that were suggested to encourage girls participate in P.E. 

For various respondents aired out their views on how the PE can be made more adaptive to the 

female students. The qualitative and quantitative data obtained from the interview revealed that 

in order to encourage more girls to participate in PE, the following measures that can be  

undertaken to reduce problems faced by girls as they do physical activities, provision of 

necessary facilities, balance of teams and uniform distribution, continued supervision and 

motivation, considering their interests, including them in decision making, lowering the intensity 

or workload, creating interactive interface and providing female P.E teachers to girl teams. These 

results were attributed to that fact that P.E teachers have knowledge about the challenges faced 

by girls as they do P.E activities and would suggest possible strategies that can reduce the 

challenges faced by the girls as they do P.E activities as shown in the figure 7 below:- 

 

 

 

 

 

 

Similar to the above findings  our findings studies done South Africa by Susan, Carrie and 

Herbert (2010) suggested training more P.E teachers, refining the P.E curriculum, career 

guidance, ability based segregation, sensitizing the public about their roles, providing adequate 

equipment’s and motivation as the possible strategies that can help to reduce challenges faced by 

girls  as they do P.E activities. 

The most common strategies the teachers reported using were shaped by their individual views 

on the factors affecting female participation. For example, single gender classes were used to 
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address the ‘body image’ factor, modified scoring was practiced to address ‘the competitive 

nature of PE’ and extra-curricular activities were used in response to the identified influence of 

‘the peer group’. Therefore, the findings of the study support the view that gender issues in PE 

remain in schools, despite advances in PE curriculum design. Our findings are in line with  

Murphy, Dionigi & Litchfield who highlight the need for policies and programs aimed at 

supporting PE teachers to implement gender-sensitive strategies in their daily practice. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.0 Introduction  

This chapter provides the discussion of the summary of the study findings, conclusions, 

recommendations and suggestions for further research. 

5.1 Summary of the findings 

The major objective of this study was to examine the current status of female students’ 

participation in physical activity in selected secondary schools in Kampala. The study used 

several like Mengo S S, Makerere College School and Old Kampala SS. 

The study also tried to identify the major school and out of school factors that may influence the 

learning of female students in physical education activities. 

The possible areas for investigation to understand the explanatory area for investigation to 

understand the explanatory conditions revolve around equal participation in physical education 

activities. The possible areas for investigation to understand the explanatory conditions revolve 

around equal learning or participation in physical education activities, socio-economic, socio-

cultural, home factors, and school factors, counseling role modeling, relevancy, mechanism of 

physical education curriculum and mechanisms of interventions. 

To carry out the study a descriptive method with qualitative and quantitative approach was 

employed. To collect the required information different instrument of data gathering including 

questionnaire, interview guide, and classroom and a field practical observational procedure were 

used. 

The sample populations were female and male students, physical education teachers. The data 

secured from questionnaire and document analysis was handled by using statistics such as simple 

percentage and interview was described by using narrative approach. Hence, the following are 

the major findings of the study. 
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1) Even though relative increment has been observed in the number of female students at the 

recent years, enrollment in Kampala schools is still low as compared to male student enrollment. 

During the last 4 (four) years under consideration, compared to that of males drop outs of 

females were higher than males in the target area. 

2) The findings of the study regarding the selected schools related and out-of school factors such 

as: lack of family guidance and counseling, in appropriate instructional materials in the field, 

socio cultural problems, economic problems, parents household demand of their daughters labor, 

religion, socio cultural factors and school factors were considered as reason for low or challenges 

of learning females students in physical education. 

 

5.2. Conclusion 

Based on the afore mentioned findings, the following conclusions are drawn:  

 That the schools are aware of P.E and co-curricular activities and they offer a variety of 

games and sports to their students even on a small scale. 

 The perception that considers female students incapable of performing physical activities 

as male students do still stands. As a consequence of which, low expectation of teachers, 

peers to females’ performance and female students themselves lowering their 

performance in physical education as the major factors that contribute to female students 

low participation or challenges of learning in the school and out of the school 

environment. 

 That parents give less importance to their daughters education, and that responsibility to 

more domestic labor put female students in a disadvantages position than male students 

and the work load leaves them with no or little time and energy to study, to play and 

participate in extracurricular sport activities. 

  That in order to enhance girls’ participation in P.E activities the multiple challenges 

including; poor time tabling, fatigue, risks for injuries, health related issues, inadequate 

resources like material and equipment, the surrounding weather conditions among others, 

have to be addressed.  
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5.3. Recommendations 

Basing on the study conclusions, a number of recommendations have been drawn, with the view 

to solve major challenges that hinder the participation of girls in physical activity in secondary 

schools:  

 Schools with limited access to P.E resources and facilities should seek help from NGO’s 

to provide them with the required resources to ensure that the numbers of girls 

participating in P.E activities. 

 To increase classroom interaction, teachers have to encourage and motivate female 

students to develop positive attitude and to participating in asking and answering 

questions in physical education classes. 

 The Ministry of Education and Sports and concerned stakeholders should work together 

to integrate physical education activities and sports in the national curriculum to ensure 

that schools include it in their curriculums and timetables. 

 Engaging teachers and students in all programs at school which can help to reduce 

challenges faced by girls as they do P.E activities, for example, providing career guidance 

programs.  

 Female students in physical activities should be concerned by participating by breaking 

all the barriers from their surroundings. Hence, the research indicated that imposition of 

tradition up on females students being considered as not equal to males and looked down 

by their families and male students. Special assistance were not given to female students 

to encourage the learning or participation in physical education and sport activities. 

 Role model teachers are an important part of social learning. They can increase the 

number of female student enrollment and participation and enhance competence, self-

esteem success and other ways of thinking and doing things.  

 Cultivating self-esteem in students can help to lead them to achievement because feeling 

of high self-esteem can lead to successful academic performance especially females 

students. Hence females students have to be motivated and be given moral in every angle 

in the society by providing support such as sport materials, preparing suitable clothes 

changing rooms and sport fields. 
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 Teachers are source persons who work with the learners closely and know them better 

than others concerning learning. So, the curriculum which is being designed should 

involves teachers, female experts, parents, and the society at large. Because, teachers are 

the most influential person on their students attitude and performance which may directly 

or indirectly transmit message in the community. 

 Instructional materials are resources that can assist the teachers in bringing about an 

intended desirable behavioral change in female students. In this regard, the study point 

out that there was shortage of teaching materials in physical education activities for male 

and female students to practice which hinder their participation in physical education. 

 

5.4. Suggestions for further research 

The researchers proposed that further research can be carried out on the following:- 

1. A study to be carried out to determine other factors affecting participation of girl’s in 

Physical Education activities in secondary schools in Kawempe Division. 

2. A similar study to be carried out in other divisions of Kampala and other parts of the 

country and findings compiled for general view on girl’s participation in physical activities 

in secondary schools.  
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APPENDIX 1:  OBSERVATION SHEET 

Basing and using the sense of sight, researchers will observe the available sports avenues in the 

selected schools. The sports avenues that will be observed shall be ticked from the alternative in 

the box (     ) 

Facility/Equipment Availability 

 Yes No 

Play Ground   

Basketball Court   

Tennis Court   

Volleyball Court   

Football Field   

Netball Court   

Badminton Court   

Swimming Pool   

Rugby Ground   

Golf Court   

Baseball Court   

Gym   

Running Pathways/ Pavements   

A : Observation Sheet for Facilities and Equipment in Schools 

Aspect  Observation  

 All Some None 

Presence of sports and PE equipment    

Presence of sports facilities    

Presence of store rooms    

B. 

Aspect   Observation    

 Very 

good 

Good Partial Poor Very 

poor 

Extremely 

poor 

Status of the soccer pitch       

Status of netball court       

Status of athletic track       

Status of volleyball court       

Status of basketball court       

 

Observer : Name……………………….……… Sign…………………….. Date……………….
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APPENDIX 2:  QUESTIONS FOR STUDENTS 

Dear respondent 

The research team includes....................................., all students of Makerere University, 

Department of Science Technical and Vocational Education. We are carrying out a study on the 

Participation Levels of Girls in Secondary Schools within Rubaga and Kampala Central 

Divisions. 

Your school has been sampled for this study and the purpose of this questionnaire is to collect 

data about the factors affecting girl’s participation in physical education practical classes of 

secondary schools. All the information collected will be used only for academic purpose only.  

Your kind cooperation and honesty as a respondent will make the study reliable and beneficial. 

Please read the instruction before attempting to answer the questions. You are requested to be as 

truthful as possible since your identity is should not and will not be revealed to anyone including 

the research team 

Thank you in advance for your participation. 

PART 1: Bio-data 

Tick (  ) in the appropriate box and fill in the spaces provided 

1. What is your gender?   Male   Female 

2. How old are you? (Please tick appropriate answer) 

11-13   14-16  17-19 
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3. Which of the following co-curricular sports activities does your school offer? 

(Please select all appropriate answers) 

Physical activity offered Yes No 

a)Running   

b)Walks   

c)Jog   

d)Jump   

e)Football   

f)Basketball   

g)Netball   

h)Tennis   

i)Rugby   

j)Golf   

k)Badminton   

l)Swimming   

m)Rope skipping 

 

  

4. From the list above, what games do you participate in? 

(Please list the games in the space below) 

Physical Activity YES NO 

Running   

Walking   

Jogging   

Jumping   

Playing football   

Playing basketball   

Playing baseball   

Playing netball   

Playing tennis   

Playing rugby   

Playing badminton   

Swimming   

Visiting   

the gym   

Jumping   

Hurdles   
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Rope   

Skipping   

5. How often do you play the games mentioned above? 

Once a week  Twice a week  Everyday  Others (please specify)…… 

 

 

PART TWO 

Instruction 2: put “   ” mark in the boxes when the correct 

answer is found. 

 

1.  Do you ask teachers when they explain and demonstrate through theory and practice 

repeat the practical activities? 

A. Yes                                      B. No                                 C. Some times 

2.  To what extent is your participation in physical education activities especially in 

practical session? 

A. very high    B. Medium                            C. Low 

 

3.  Do parents support available physical education material, to their daughters to participate 

in sport activities?  

A. Yes    B. No 

4.  Do male students show superiority in physical education classes? 

A. Yes                                     B. No                                     C. I don’t know. 

5.  To what extent is your commitment to win when the school organize sports competition? 

A High                                   B. Medium                               C. Low 

6.  At the time of menstrual, do you think to practice physical activities? 

A. Yes                                    B No 

7.  Do you contact with student counsel to discuss on problems related to how to participate 

in sport activities? 

A. Yes                                   B. No                                       C. Some time 

8.  What are the factors that hinder female Students not to achieve good results better than 

male students in physical education activities? 

A, No unique hindrance to female students 
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B. lack of ability compared to male counter parts 

C. low attitude and perception of male students to wards female students 

D. Lack of time Because of House Hold Work to Participate in PE .activities. 

9. Do you think that female students and male students can perform equally in PE activities? 

A Yes                                  B. No                                    C. To some extent 

 

Instruction 3 Rate the following questions 

10. Which of the following factors do you think will impede your participation in ph. 

Education? 

A. Teachers approach 

B. lack of interest on the subject 

C. participating in physical education activities is difficult and boring 

D. absence of room for changing clothes, separate latrine, and water service 

11. What are the causes that hinder females to participating sport activities? 

A. No parent’s permission 

B. Lack of time 

C. Lack of appropriate sport facilities for female 

D. Economical problem to buy sport suits & materials 

12.  What are the major hindrances when female students  

practice in the physical education classes 

A. Family influence 

B. Societal influence 

C. Religious influence 

D. Cultural 

13.  Cultural hindrance is more created and caused by 

A. Being seen by sport tights and shorts which shows 

B. Undermining of female students by male students. 

C. Low attention given to female students by teachers than male students 

14.  Rate the solutions to be performed in order female students to participate  

in physical activities? 
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A. Giving sex education 

B. Changing the attitude of teachers towards female students 

C. More sports facilities which are gender sensitive  

D. Lowering intensity of Work load  

15.  How do girls  feel when they  participate in PE with the opposite sex? 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

16.  What affects the girls  participation in physical education practical? 

……………………………………………………………………………………………… 

……………………………………………………………………………………………… 

Date         Signature 

.……/………/……..  ………………………..                                                 

Thank you for your effort 
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Appendix 3: Interview Guide For The Physical Education Teacher 

The research constitutes ........................................, all students of Makerere University, 

Department of Science Technical and Vocational Education. We are carrying out a study on the 

Participation Levels of Girls in Secondary Schools within Rubaga and Kampala Central 

Divisions. 

I would like to talk to you about the factors that affect girl’s participation in physical activities, I 

see you to be in the best position to share with me about this area. The interview will take less 

than 30 minutes and all responses will be kept confidential. This means that your responses will 

only be used for only research purposes and I will ensure that any information I include in our 

report does not identify you as the respondent. Remember, you don’t have to talk about anything 

you don’t want to and you may ask any question where you feel you need to. 

Let me begin by asking you some questions about your school experience as a physical 

education teacher. 

1. How do students react when its P.E time? 

2. How big are your P.E classes? 

3. How do you conduct your physical education lessons? 

4. Are the equipment used in physical activities enough? 

5. What are the different sports conducted in your school? 

6. What do you consider most when conducting your Physical Education lessons? 

7. How do you ensure that all girls and boys participate? 

8. Give some comment on girl’s participation in PE lessons and physical activities in the 

school. 

Director of studies 

9. How many girls are enrolled at senior one for the past 3 years? 

 

 

Thank you for your time 
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Appendix 4: Focus Group Discussions 

 

Some focus groups with selected students in each of the different selected schools. Focus groups 

are designed to identify the feelings, perception and thoughts of respondents about physical 

education hence students are given a chance to express their feelings and altitudes towards 

participation in the physical activities verbally. Different topics are raised and students are given 

freedom of expression in the discussions. The respondent's ideas are picked by either a recorder 

of written by the researchers. 

Focus group questions 

1. How often do you engage in physical activity in your free time and what do you 

participate in? 

2. Do you have anyone who inspires you in the field of sports at national level and who is 

that if any? 

3. Is the game enjoyable and what makes it so? 

4. Do you enjoy playing with members of opposite sex and why? 

5. Do you like the way your physical education teacher conducts physical activities and 

why? 

6. What makes PE hard for you? 

7. What improvements do you suggest for the improvement of the PE sessions?  

 

Moderator…………………………………………………………………………. 


