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ABSTRACT 

The aim of the study was to develop Strategies for Promoting Reading Culture among the 

Children at Kampala Capital City Authority Children’s Library. The objectives of the study 

were to; identify the factors that motivate children to become interested in reading, examine 

the role played by the library in promoting a reading culture among the pupils, examine the 

challenges faced in promoting a reading culture among the pupils and propose the 

appropriate strategies to promote the reading culture among pupils at KCLIC. 

The study used a case study research design. Purposive and simple random sampling 

methods were used to select 4 librarians and 260 pupils respectively. Questionnaire, 

Interview, and Observation Methods of data collection were used. 

The study found out that the factors that motivate children to be more interested in reading 

included; catchy and inspiring book covers, illustrations, interesting words, and story lines, 

reading clubs in their communities and schools, having friends who are interested in books 

and reading regularly, passionate library staff. Kampala Children’s Library and information 

centre play a role in choosing a book for pupils to read, explaining hard words that pupils 

come across, reminding them to read and pronunciation of words. 

The challenges faced in promoting reading culture among pupils included; uninteresting 

reading materials, limited number of books, noise from friends while reading and limited 

time for reading. The strategies suggested to promote the reading culture among pupils were; 

setting up readers’ clubs, encouraging storytelling and pupil authors, timetabling reading and 

library lessons, reading sessions, rewarding pupils, supply of non-textbook reading materials, 

interventions by schools in reading, organising reading competitions at school, setting up 

rules and regulations on reading, encouraging the children to read and creating of book clubs 

The study concluded that reading culture is essential in the lives of young children and also 

fosters academic performance. It should be generated right from children libraries. Provision 

of library materials, organizing reading competitions and reading aloud to pupils can be 

identified as the basic requirements for developing the reading culture. The study 

recommended professional training to the staff members, integration of story hour, book talks 

and exhibition into the school curriculum, provision of relevant and current information 

resources, recruitment of more qualified librarians and re orientation for the parents. 
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CHAPTER ONE 

INTRODUCTION TO THE STUDY 

1.1 Introduction 

This chapter covers the background to the study, problem statement, aim of the 

study, objectives of the study, research questions, justification and significance of 

the study, conceptual framework, definition of terms, scope of the study and 

limitations. 

1.2 Background to the Study 

African society has been labeled with phrases such as an oral society or one that 

lacks a reading culture (Mulindwa, 2011). Sangkeo (2013), while presenting a paper 

on reading habits promotion in the Association of South- East Asian Nations 

(ASEAN) libraries, noted that we are not a reading society but a chatting society. 

He explained that people preferred conversing rather than reading. He emphasised 

that traditional educators were great narrators of stories which they said out loud 

and accompanied with dramatization and demonstrations.  This explained pupils’ 

failure to engage in reading: most of them came from backgrounds where stories 

were told to them verbally rather than them having to read these stories. Further 

still, books and libraries are often seen as redundant in societies that are mainly 

based on oral traditions and practices. In such societies, people stop reading once 

formal education  is completed as they derive  more pleasure from the oral and 

performing  arts  like  talking,  singing,  dancing,  socializing  than  from  the  rather  

private  and individual reading of a book. Since the majority are illiterate, they affect 

the minority who can read, with the result that the oral mode remains prevalent" 

(Tötemeyer, 2014). 

Reading  does  not  develop  suddenly  but  increases  gradually,  depending  on  

exposure  and background. This exposure can be through, for instance, people 

reading for leisure, knowledge, information or interest.  Mackenzie, as cited by 

Magara and Batambuze (2015), emphasised that in order to develop the reading 

culture in a society; people require knowledge in order to utilise existing  
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information  materials  and  resources. Furthermore,  Ribeiro  (2011)  emphasised  

that attitudes towards information use were very vital to improving the reading 

culture of a society and concluded that a reading culture determined the success 

of a person and the nation as a whole (Magara and Batambuze,2015). This is why 

there is need to explore opportunities for developing a reading culture among pupils 

in primary schools in Uganda. 

The development of a reading culture in Uganda is influenced by the formal 

education system. The formal education system in Uganda can be traced to 1844 

when Sheik Ahmad bin Ibrahim arrived with a few other Arabs and Swahilis at the 

court of Kabaka Ssuna II of Buganda (Sekamwa,2010). According to Sekamwa, the 

first schools were established by both Catholic and Protestant missions and they 

aimed at training catechists. The educational activities of the missionaries later 

extended to children and proper schools were established by 1898. However, the 

education system in Uganda underwent various reforms from mission schools to 

privately-owned schools, all of which followed the same education curriculum. 

The  poor  reading  culture  in  Uganda  has  led  to  an  underdeveloped  book  

industry,  which  is characterised by inadequacy of the availability of reading 

materials. In addition, a poor reading culture   affects   the social   and economic   

development of   many   communities   in Africa (Mulindwa,2011). This situation 

also affects pupils in UPE schools due to lack of positive reading skills and a 

reading culture during their formative years. This impacts negatively on the 

pupil‟s performance in and out of school both in the language taught and other 

academic subjects (Gitachu,2017).  The other factors that affect reading in schools 

include the nature of the general physical facilities at home and in schools, the 

attitudes of parents towards reading, an examination- oriented education system in 

which pupils only read to pass examinations but never engage in pleasure 

reading. 

1.3 Background of Kampala Library and Information Centre (KCLIC) 

Kampala Library and Information Centre (KCLIC) also known as KCCA Library was 

popularly known as Kampala Public Library. It is one of the twenty public libraries in 

Uganda. It comprises of two libraries; that is the Children’s Library and Adults 
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Library. Children’s library is structured to serves population in the ages 4 – 12 years 

old (however children from ages 3-5 should be accompanied by). The Adults library 

is structured to serve the population from ages 13 years old and above; with collection 

geared towards high school pupils to professional specialties; and the general reading 

areas. 

Currently, the children’s Library is located at Nakasero Primary School for a short 

period of time and will be shifting to Lubaga soon. The children’s Library started 

2013 immediately after the conception of Kampala Capital City Authority. It was a 

grant to KCCA by the National Library of Uganda (NLU). It’s currently manned by 2 

KCCA officers. I has over 6,000 information resources. And can house 200 children 

at ounce.  Technical (Processing) Section plays a key role to function the library. It 

makes a bridge between the acquisitions of documents, to the Circulation. KCLIC’s 

Technical Processing Section also plays a vital role to run the functioning of this 

library services smoothly. 

The purpose of the KCLIC’s Technical Services Section is to provide related to 

collection development; the acquisition of library materials, including serials; 

preservation; automation and cataloging. It is dedicated to the coordinated 

development of library resources and to ready access to such resources. The Section 

promotes communication, The Section members also seek to represent library 

technical services issues to other Sections within the Library, as well as to groups and 

persons outside the Library. To help meet these goals, concerted effort is made to 

assure section staffs are witty with applicable programs used; through consultations 

and idea sharing within and outside KCLIC. 

Circulation Section is the gateway between users and documents so it plays a major 

role to any Library and Information System. It is the main public service point of the 

Library. It currently serves as circulation desk and Reference/Information/Inquiry 

desk. The section is located near the main entrance of the library. As a reference desk 

or information desk of a library is a public service counter where professional 

librarians provide library users with direction to library materials, advice on library 

collections and services, and expertise on multiple kinds of information from multiple 

sources. 
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1.3 Statement of the Problem 

Since the inception of KCCA Children’s library in 2013 it has been observed that 

most children who access the library prefer playing games like building blocks and 

playing cards than reading (Kwikiriza, 2010). Yet the main purpose of setting it up 

was to promote reading culture in children. Despite a number of programmes being 

implemented the Ugandan government, the majority of pupils in primary schools are 

not able to engage in reading activities both at school and at home. For instance, a 

study carried out by the Uganda National Examinations Board (2012) reveals that 

out of 361,150 pupils who completed their UPE studies in 2011, only 13 per cent 

were adequately literate in English. This arose from the fact that these pupils were 

reading less and concentrated on reading prescribed textbooks to pass 

examinations, a situation that has created poor reading habits, poor language 

coordination and expression, poor academic performance and that has hampered 

the pupils’ creativity in various aspects of life. However, literacy should be looked at 

as learning to read and write in the context of the study emphasis is put on reading.  

The absence of a strategy to guide reading habits at KCLIC limits the development 

of a reading culture among the children.  It is important to analyse the current state 

of reading among pupils in order to develop strategies that will help them develop 

a reading culture. 

1.4 Aim of the Study 

The study sought to analyse the reading practices among pupils at KCLIC in order to 

develop strategies for the promotion of reading culture at Kampala Children Library 

and Information Centre. 

1.5 Objectives of the Study 

The specific objectives were: 

1. To identify the factors that motivate children to be more interested in reading at 

Kampala Children Library and Information Centre 

2. To examine the role played by Kampala Children Library and Information Centre in 

promoting a reading culture among the pupils 

3. To examine the challenges faced by Kampala Children Library and Information 

Centre in promoting a reading culture among the pupils 

4. To propose the appropriate strategies to promote the reading culture among pupils 
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at KCLIC 

1.6 Research Questions 

1. What are the factors that motivate children to be more interested in reading at 

Kampala Children Library and Information Centre? 

2. What is the role played by Kampala Children Library and Information Centre in 

promoting a reading culture among the pupils? 

3. What are the challenges faced by Kampala Children Library and Information Centre 

in promoting a reading culture among the pupils? 

4. What strategies can  b e  emplo yed  to promote the reading culture among pupils 

at KCLIC? 

1.7 Justification and Significance of the Study 

The study will help education policy- makers in Uganda in streamlining curricula 

that make reading a necessity by implementing a strong reading policy to guide 

schools on how to make their pupils more interested in reading and why it is 

important to read. Hence the study will provide ideas on how policy makers and 

teachers can encourage pupils to make reading a habit in order to develop a good 

reading culture. 

The research will provide a wealth of knowledge on how teachers can guide  pupils 

to read, policy- makers, and schools in order to improve the reading culture in 

primary schools in Uganda. It is hoped that this will create more awareness among 

the pupils and teachers about the importance of reading in order for them to be more 

knowledgeable and acquire the love for reading. 

Furthermore, the study will be a source of literature to be reviewed by those 

intending to do further research on the problem being studied. The study will be 

consulted by other people carrying out research about reading in order to acquire 

facts about the reading practices in schools in Uganda. 

1.8 Definition of Operational Terms 

Reading: According to the World Book Encyclopedia (2014), reading is the act of 

getting meaning from printed or written words. According to Sentuwa (2014), 
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reading is a learning skill which aids all other learning activities.  In the context of 

this study, reading is the interpreting of meaning from printed words. 

Reading culture: Developing a reading culture is an instrument for acquiring 

lifelong learning as noted by Mackenzie (2014). This requires the ability to 

recognise  access,  evaluate  and  utilise  information  in  the  available  literature  

or  information materials. The ability to read and write alone cannot lead to a 

reading culture.  

Literacy refers to ability to read and write. 

Pupil in the study is a child of school going age attending primary one to primary 

seven 

1.9 Scope of the Study 

The study covers the reading culture of pupils at KCLIC in terms of their reading 

practices adopted on the basis  of the education  system the  schools  follow.  The 

study covers strategies for the reading promotion at KCLIC.  

 

 

 

 

  



7 
 

CHAPTER TWO 

LITERATURE REVIEW 

2.1 Introduction 

This chapter reviewed literature related to the study to enable the researcher to 

support the findings. Literature relevant to the study was reviewed basing on the 

objectives of the study which were to assess the status of literacy among pupils at 

KCLIC; the challenges of reading; and how to develop appropriate strategies to 

improve the reading culture of pupils.  

2.2 Factors that Motivate Children to be more interested in Reading 

According to Vgotsky (2013), pupils extract meaning from text based on their 

cultural and social background. To him reading is best practiced socially. This theory 

posits that when one reads a variety of texts that celebrate a variety of cultures one 

develops a better social and cultural understanding of what one is reading. Culturally 

diverse pupils need materials that reflect and celebrate their cultures. Readers need 

opportunities to share their perspectives.  

Other authorities have explained reading from a psychological approach whereby 

pupils build schema based upon psychological and social experiences known as 

constructivism. In this model, pupils relate to the same text in different ways. Some 

of the forms in which they did this was through group discussions, literature circles 

and writings which allowed pupils to share their unique perspectives of the text 

(Calfee and Patrick, 2015). It also involved posting student work in the classroom 

and it boasted of the accomplishments of the student’s constructive analysis of their 

text. The approach, however, did not create interaction between the reader and the 

background text. 

Rumelhart (2016) argues that the interactive model of reading explained that the 

reader files add new information to existing schemata, including the knowledge of 

words, existing knowledge and syntactic knowledge. Therefore, a diverse collection 

of reading material and activities promoted the interaction of background and texts. 

In addition, good readers made connections to their reading by keying into 

associations, feelings, attitudes and ideas providing the deepest interaction 
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between reader and text, which was known as Reader Response Theory (Rosenblatt, 

2013). 

Storytelling and anecdotes are part of the African heritage. According to Dike 

(2015), she argued that this tradition should be seen as a way of bridging the gap 

between the culture in school and that at home. These cultures do not have to 

work against each other; on the contrary they can be a form of mediation between 

the culture at home and that at school (Dike, 2015).  In addition, she stated that what  

she  calls  literacy  mediation  can  be  accomplished  through  using  indigenous  

cultural expressions. 

It has been stated that in Uganda indigenous cultural expressions are part of the oral 

tradition which can be used in school as a way of bridging the gap between the 

children’s home and school environment (Kwikiriza, 2010). Magara (2015) also 

pointed out that drawing, scribbling, dancing and plays can be part of the concept 

of family literacy and can be one way of creating a reading culture among children 

According to Dike (2015), stories, lullabies, proverbs, tongue twisters, riddles, 

legends, fables, myths and songs are all part of the children’s everyday life, so 

they should be acknowledged as something that can lay the foundation for reading 

practices among children. She further noted that it is mostly at home that this form of 

literacy is practiced. 

Dike (2015) also stated that in almost all the homes, of the children in the Nigerian 

study, someone told stories to 99 per cent of the children. According to the 

study, when the teachers told stories, something that was occasional, it was 

frequently as time filler after examinations had ended rather than as part of the 

curriculum. Storytelling took place in informal settings such as the home and the 

playground. Further still the way literacy was manifested was different at home and 

in school. Dike (2015 argued that literacy mediation, through oral tradition and other 

cultural expressions, was required to promote a reading culture in Africa.  She 

connected the need for literacy mediation with the children’s view of reading. 

The children in the study stated that they preferred stories that first of all are 

familiar, second are understandable, and third teach lessons. Dike (2015) stated 
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that folk tales are likely to be familiar since they are part of the storytelling 

tradition. Similarly, folk tales had a strong moral lesson, which is also a reason for 

preference by the children regarding reading materials (Dike, 2015). 

Osakwe (2015) made a similar point when she argued that storytelling, which was 

part of a long- standing oral tradition and informal education in Africa, should be 

incorporated into today’s formal education system. Through storytelling literacy, 

reading could be taught in a meaningful context. Literacy could become a 

meaningful, interesting and motivating activity contrary to a drill- and skill-based 

teaching method. 

Therefore, the various views supported the belief that oral literacy and reading 

could be integrated to build a reading culture since in Africa most pupils understood 

information better when they first listened   rather than read. 

2.3 Role Played by Libraries in Promoting a Reading Culture among the Pupils 

a)  Exposure to books 

The first characteristic of an early reading environment is the availability of books 

and the regular modelling of reading. Farrant (2017) emphasized that the best way 

of promoting reading is the use of informal methods of reading rather than formal 

methods.  He further noted that informal methods stimulate a desire in the child to 

read before trying to teach him to read.  He noted that this was done through 

storytelling and reading by the teacher and by consulting books to find out things so 

that children could associate books with pleasure and usefulness. Indeed Gibson 

(2014) pointed out that for pupils to be encouraged to read they should be allowed to 

choose the books they would like to read, to read books with lots of pictures in 

them, to read for contests, to have a classroom library and to have an author read to 

them at school. Once pupils were exposed to different practices of reading and 

reading materials they were likely to broaden their imagination and engage in the 

practice of regular reading. 

b)  Time for practice 

Early readers have been characteristically left alone to look at books and practice 

reading-like behaviours that have been modelled for them and no one monitors their 
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efforts to read or pressures them to sound it out (Phinney, 2013). Gitachu (2017) 

noted that adults who offer to read to young children often helped them to develop 

as independent readers by engaging them in conversation about what they had read.  

In addition, Earl (2017) emphasized that as a means to promote reading among 

pupils‟ reading logs should be introduced. The reading logs helped pupils to note 

their reading activities inside and outside of class. They included what was read; 

how long it was read or how many pages were read. The logs not only served as an 

adequate reminder to read but they also conveyed a strong and clear message about 

the importance of reading outside of class and provide a structure for tracking 

progress. Through such an activity pupils were likely to be encouraged to read more. 

c)  Positive emotional associations 

Research has shown that children who read with their parents had a higher 

intelligence, reading ability and better communication skills.  According to 

Corirossi (2011), reading should be fun and entertaining.  Corrosion  encouraged  

people  never   to  associate  reading  wit h  punishment  or disciplining their 

children. For instance, punishing your child by sending him or her to a room to read 

had a negative effect on his or her interest in reading. Sangkeo (2013) asserted that 

parents who spent time reading to their children gave them the best possible start on 

the road to literacy.  To him those children who did best in literacy skills at school 

were those who came from homes where they interacted with books and their 

parents as well as siblings who read to them.  He thus suggested creative ways for 

parents to foster the reading habits among children and these included reading story 

books aloud, creating a learning environment by setting up a home library, and 

visiting libraries and bookshops, among others. 

d) Teaching of reading 

The development of good reading habits largely depended on the way children were 

introduced to reading. Usually teachers taught pupils to  identify the different  

letters of the alphabet before introducing them to the reading of syllables and 

simple sentences. For instance, Bakunda et al. (2013) asserted that in order to 

improve reading practice with the objective of developing learner’s reading skills, 

the Enhancement of Universal Primary Education in Kampala (EUPEK) project 
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decided to  use a phonic  approach to  teach reading.  A method known as „jolly 

phonics was considered a better alternative because it is a multi-sensory approach 

which involved the use of letters, sounds, actions and storylines. It made reading 

alive, enjoyable and comprehensible. 

e) Rewarding pupils and teachers 

Studies revealed that teachers rewarded pupils who had performed even moderately 

well in reading with small tokens like sweets or biscuits. Some of the ways in which 

teachers rewarded their pupils were through showing off the pupils‟ books to their 

fellow pupils, asking pupils to read in front of the class and putting stars in the 

pupil’s‟ exercise books. Such rewards encouraged pupils to indulge more in reading 

since they anticipated being rewarded. Teachers in return were rewarded by their 

head teachers, depending on the pupils‟ performance in class. 

f) Availing relevant literature 

The relevance of the material depended on the context and the children. The best 

judges of what material is stimulating and relevant  for children,  were the 

children themselves (Magara, 2015). When children got the opportunity to select 

their own books based on their own needs it could make them become more 

interested and engaged in reading. This was important since the children’s own 

interest and engagement were vital components of a good learning environment and 

the ability to promote a reading culture. Although it was stated that the best way to 

promote reading as an enjoyable activity was to let the children choose the books 

they wanted to read by themselves, this was not always possible. 

2.4 Challenges Faced by Libraries in Promoting a Reading Culture among the Pupils 

One obstacle to the establishment of a reading culture that was mentioned is the fact 

that African societies were predominantly oral (Magara and Batambuze, 2015). 

According to Machet (2012), there was a difference between the nature of oral 

tradition and the nature of literate tradition. She stated that reading is viewed by 

black communities in South Africa as an abnormal and anti-social activity as well as 

connected only to educational purposes. Such attitudes did not promote the 

development of a reading culture.  She claimed that the social nature of the oral 
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tradition contradicted the requirements of a literate tradition, since reading was a 

private and solitary activity. Even if Machet’s article looked specifically at the 

situation in South Africa, oral traditions were present in virtually all African 

countries. In the case of Nigeria, Dike (2015) discussed similar aspects as Machet.  

She  stated  that  a  high  value  was  placed  on  sociability  in  Nigeria  which 

discouraged  reading which was looked upon as a solitary activity.   

According to Sentuwa (2014) children from well-to-do families preferred spending 

their leisure time watching movies, surfing the Internet, and visiting friends whereas 

children of the poor sell foodstuffs and collect water to earn a living rather than 

read. Further still, Nnam (2013) pointed out that the poor state of reading in our 

society today was as a result of most children valuing co-curricular activities highly 

as compared to reading. Sanyu (2013) noted that teachers had a negative attitude 

towards reading and reading lessons. According to her, most teachers viewed 

reading as a leisure activity which children could do on their own, without 

teachers‟ guidance and support. Bitamazire (2011),  as cited  by  Magara  and  

Batambuze (2015),  asserted that  even the  literate stopped reading when they 

finished writing examinations, a problem that had been blamed on an examination-

oriented system of education. 

The education curriculum did  not  emphasize reading  as an  important  aspect  of 

the education system.  The Uganda education curriculum supported  an 

examination-oriented  system whereby pupils read in order to pass examinations 

rather than gain knowledge or think creatively (UNEB,2012). According to the East 

African Book Development Association (EABDA, 2006) report, the poor reading 

culture was partly due to lack of a national book policy in Uganda and high taxation  

on  paper,  which  led  to  increased  costs  of production  and  unaffordable  book  

prices. Furthermore, only a small number of schools had libraries, resulting in poor 

reading habits among pupils (Nnam, 2013).  This implied that there was need for the 

education curriculum to be revised to cater for reading activities as part of the school 

curriculum such that pupils learnt the importance of reading in order for them to 

acquire a reading culture. This would in turn lead to the development of functional 

school libraries. 

The government of Uganda in 2012 launched a new language policy through the 
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Uganda Government White Paper on Education.  In this  document  it  was  stated  

that  the  language  of instruction from Primary One to Primary Four in rural areas 

should be in the children's respective local  languages.  Children  in  urban  areas  

should  continue  to  use  English  as  the  medium  of instruction (Uganda 

Government,  2012).  According to research carried out on reading, pupils seemed to 

interpret text better in their mother tongues. As a result, the new language policy, 

which favoured mother tongue literacy, was viewed as a way of helping the pupils to 

start learning literacy from the familiar.  Using what they knew as a foundation, 

they were later able to learn other languages. To start learning how to read and 

write in a language that was not your mother tongue was considered to be a very 

difficult task (Wagner, 2011). 

Sanders (2017) maintains that the distraction by the fallout from technological 

innovation in the world today, such as the easy availability of the entertainment 

media, games and gambling, the inadequate funding of educational institutions 

including funding of libraries, laboratories, workshop and computer units. The list 

also includes poor economy and low standard of living, the quest for money by 

parents who use their children to hawk consumer items, the acceptance of 

examination malpractices, the increasing cost of publishing making it difficult for 

school pupils to have access to books, magazines, journals and news-papers. Others 

include the lack of adequate number of bookshops and the use of handouts instead of 

textbooks for students learning.   

Arua and Nwaebiem (2014) state that there is a high decline rate in the reading culture 

of Nigeria. He examined reading culture among students in the tertiary institutions in 

Nigeria, and found that 60% of students had prescribed textbooks only during 

examination; browsing and watching television have taken most of the students’ time 

and very few students 21% buy novels to read for knowledge and pleasure. 

Ayanbimpe (2012) states that the reading culture in Nigeria has totally colKCLICed. 

One has to learn to read in order to read to learn. She states further that with the 

introduction of information and communication technologies, children are seen 

carrying their phones and texting messages, listening to music, yahoo yahoo, etc. 

They neither study nor read and thus are getting deformed. Their command of English 

language is poor, so also is their vocabulary and diction. All these are because they do 

not read anymore. 
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Furthermore, the public library system is grossly under utilized, suggesting that 

majority of the populace are unaware of the public library services and their potential 

contributions. School time tables are too rapid to take advantage of useful library 

events and media programmes. There is inadequate number of qualified school 

librarians to man school libraries. There is also a paucity in the number of well 

equipped school libraries in Nigeria, both at the primary, secondary and tertiary levels 

(Iloeje, 2014). 

Lyaruu (2017) emphasized that the lack of acquisition of positive reading skills 

and a positive reading culture during the formative years impacted negatively on the 

pupil‟s performance not only in the language taught, but also in other subjects.  

Hence lack of reading among pupils was as a result of the challenges discussed 

below. 

a) Poverty 

According to Batambuze (2013), Ugandans lacked the motivation to buy books 

because they had to meet basic human needs such as food, health, shelter and 

clothing.   As a result of low incomes, many would-be readers kept away from 

buying books because they did not have money to buy reading materials. This 

limited their ability to get exposed to a variety of information materials which  

could easily be accessed  by buying them from bookshops if they could afford them. 

b) Education system 

The education system in Uganda does not prioritise reading for pleasure or general 

knowledge acquisition that does not aim at passing examinations. For instance 

Magara and Nyumba (2014) asserted that the poor reading culture of pupils in 

primary schools was a result of poor public policy and institutional management 

practice, lack of essential resources for literacy development, failure to recognise 

reading as an essential critical skill for learning, a lack of commitment to ensure that 

literacy was achieved, and a lack of reading policies in schools. According to them, 

resource allocation in Uganda concentrated on textbooks, without balancing the 

needs for non-textbook reading materials, and this was another predominant factor 
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that impacted negatively on children’s reading culture. 

c) Poor reading habits 

The education system emphasized education for achievement rather than 

education for life. This was depicted by the fact that educators discovered that the 

majority of pupils in primary schools highly focused on the need to pass their 

examinations and they read little else besides the prescribed textbooks (Magara and 

Batambuze, 2015). This affected their reading ability by hampering them from 

exploring other reading materials which would have inspired them to gain the habit 

of reading. The development of a reading culture at all levels, especially in 

developing countries, was a great challenge. To ensure that reading thrives in 

Uganda, concerted efforts would be required to improve the social and reading 

infrastructure to promote reading across the school curriculum and develop reading 

extension services (Magara and Batambuze, 2015). 

d) Relevance of books available 

Books that dealt with subjects that were relevant to the children’s daily lives and 

reflected their world both inside and outside school were also believed to promote 

engaged readers (Verhoeven and Snow, 2011). Sentuuwa (2014) emphasized that 

reading materials should take into consideration the culture of the learners. This was 

because most of the reading materials included foreign concepts that did not relate to 

the pupils‟ environment, which made it difficult for the pupils to understand and 

relate to what they were reading. Therefore reading materials would be 

appreciated more by children if they were based on their experience and culture. 

e) Lack of literature in local languages 

In Uganda most books, both educational and fictional books, were published in 

English. It was stated that 80 per cent of all new literature in Africa was written in 

the former colonial languages, despite the fact that less than 5 per cent of the 

continent’s people were considered to be fluent in these languages (Sturges and 

Neill ,1998). This situation hardly promoted the development of engaged readers 

and must also be seen as a challenge that the publishing industry had to tackle. 

Moreover, one of the things that hampered the development of vernacular 
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publications was the fact that not all Ugandan languages had a standard orthography 

and there was a lack of consensus as to how local languages should be transferred 

into written script in both Uganda and the whole of Africa (Machet, 2012). 

2.5 Strategies to Promote The Reading Culture Among Pupils  

The first characteristic of an early reading environment is the availability of books 

and the regular modeling of reading.  Nalusiba (2010) emphasized that the best way 

of promoting reading is the use of informal methods of reading rather than formal 

methods. Informal methods stimulate a desire in the child to read before trying to 

teach him to read. He noted that this was done through storytelling and reading by the 

teacher and by consulting books to find out things so that children could associate 

books  with pleasure and usefulness. 

The first characteristic of an early reading environment is the availability of books 

and the regular modeling of reading.  Nalusiba (2010) emphasized that the best way 

of promoting reading is the use of informal methods of reading rather than formal 

methods. Informal methods stimulate a desire in the child to read before trying to 

teach him to read. He noted that this was done through storytelling and reading by the 

teacher and by consulting books to find out things so that children could associate 

books  with pleasure and usefulness. 

In order  for pupils to develop a strong foundation for  reading there was need for 

teachers to adopt better methods of  teaching reading, in order to create sustained 

interest among  pupils to read  non- text-book reading materials at home, school as 

well as within the community. To encourage reading among the pupils all 

stakeholders were to be involved, including teachers, parents, pupils and the 

community, who would all be trained to use the library, and this would create an 

environment that is conducive to reading. 

 a) Libraries 

According to the Uganda education curricula, there was no national school library 

policy in Uganda and school libraries in Uganda have been neglected for a very long 

time. As a result, libraries frequently did not exist in schools or were considered to 

be inadequate in the schools that did have them (Kigongo-Bukenya, 2015). There 

had been efforts to improve the situation. One of them was the School Library 
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Development Project launched by the National Library of Uganda (NLU) and the  

East  African  Book  Development  Association  where  books  were  selected  and  

purchased annually and distributed among 36 primary schools in 12 districts. The 

NLU also monitored and evaluated the use of these books through regular visits 

(National Library of Uganda, 2017). 

In addition, Abidi (2011) asserted that the educational aims of the school library 

included the encouragement of a reading culture, the development of independent 

reading among the pupils and giving social training to young children. If librarians 

wanted pupils to read and knew about their socio-economic and ethnic composition, 

they had to give pupils attractive and appropriate reading materials and a 

comfortable reading atmosphere different from that of the classroom. Pupils needed 

to be encouraged to read by arousing  in them interest  in books and other 

information media. Librarians must turn them into a book-minded young generation 

ready to receive and evaluate the information they come across. 

 b) Reading practices 

Campagna (2015) emphasized that teachers should encourage pupils to come up with 

techniques for reading independently such as how to pick a book that is not too 

hard, a range of strategies to employ when encountering word level or 

comprehension difficulties and how to find time to read. In addition, he 

recommended that pupils should be provided with 10 to 15 minutes of class time 

daily to read reading books,  magazines,  websites.  Setting up book clubs made up  

of  pupils interested in reading the same book and providing discussion questions 

and formats for talking about the book which would encourage pupils to develop 

interest in reading. 

 c) Teachers 

Nnam (2013) noted that teachers must display a positive attitude towards reading, 

and even make a public show of their interest in reading, if they were to encourage 

pupils to read. This could be displayed through practices which teachers engaged in 

such as storytelling and reading aloud to the pupils. Reading aloud was one of the 

effective strategies for connecting kids to books because the more you read to them, 
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the better they got at it and liked it and they got to know more and grow smarter 

(Trelease, 2015).  In addition to using good methods to encourage good reading 

habits, the teacher’s attitude and enthusiasm towards reading was proven to play a 

key role in encouraging the reading habits. 

 d) Schools 

Schools played a  major  role  in  influencing  pupils  to  read. Farrant (2017) 

asserted that the classroom environment was important in the promotion of the 

reading culture. He suggested a book corner of supplementary readers with pre-

readers which could be used to entice pupils to learn to read with their teachers. He 

noted that children learnt to differentiate the relationship between written and 

spoken language.  This was because within written language there was information 

to which they could respond. 

 e) Environment 

A suitable environment was necessary for good reading to develop. Hence if pupils 

were provided with quiet places or rooms for reading where they could read 

without interruption both at school and at home they were likely to develop 

interest in reading once availed with reading materials. Even in societies where 

literacy prevailed and books were in abundance, many people who lacked a reading 

environment were not motivated to read (UNESCO, 2015). 

 f) Curriculum 

By adopting the new thematic curriculum for primary schools the Ugandan 

government   showed  a will to give the mother tongue a higher status and role in 

primary school. The new curriculum would surely lead to an increase in the 

publishing of books in local languages. The government stated that the pupils‟ 

learning materials should be in the local language for the first three years of school. 

As a result the production of textbooks in local languages would begin to increase 

(National Curriculum Development Centre, 2006). 

 g) Encouraging Children’s Reading Tents 

The aim of the Children’s Reading Tent (CRT) was to promote a reading culture 
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among children first and foremost, but the people behind the project also wanted to 

reach out to adults such as parents, teachers and basically everyone in the 

community (Sarjant, 2015). Taking reading into an informal setting and out of the 

ordinary classroom situation was considered as a way to promote a new attitude 

towards reading. The hope is that children would view reading as a source of 

pleasure through the different enjoyable activities connected to reading at the CRT. 

According to Sarjant (2015) the CRT helped promote local publishers through 

the use of their books during the actual project as well as donation of their books 

to both the host school and the rest of the participating schools. This was seen as 

one way of getting books that were relevant to the target groups and to the particular 

local context. 

2.6 Research Gap 

Several research studies had been undertaken to analyse the reading culture situation 

in Uganda.  In addition, specific interventions had been tried to enhance reading in 

primary schools.  However, in most developing countries, including Uganda, the 

majority of children did not have any interest in reading. The literature reviewed 

also indicated that the pupils‟ performance in class as well as their expression as they 

engaged in conversation was poor since they preferred co-curricular activities to 

reading.  However, it was not clear how schools can integrate various reading 

practices to overcome the poor reading culture among pupils. It was therefore 

important to provide strategies for the development of a reading culture among pupils 

in Ugandan primary schools. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Introduction 

This chapter presents the study, the research design, the project population, project 

instruments, data quality control, the sampling strategies, the sample size, data 

analysis and data collection methods, data collection procedure, ethical issues, 

limitations of the study.  Mugenda & Mugenda (2003) assert that steps involved in 

conducting the study should be described in detail. This helps other researchers in 

understanding one’s study, particularly where replication may be desired.  

3.2 Research design 

A research design is defined as an overall plan for research undertaking (Saunders, 

Lewis & Thornhill 2013). Research design is a plan of action indicating the specific 

steps that are necessary to provide answers to the questions, test the hypotheses, and 

thereby achieve the research purpose. The researcher applied case study research 

design since it targeted a particular organization that is Kampala Library and 

Information Centre Library. The researcher used a case study since it is appropriate 

when investigating a particular institution that is Kampala Library and Information 

Centre. Kothari (2013) explains that case study method is very popular form of 

qualitative analysis and involves a careful and complete observation of a social unit, 

an institution and an entire community. Thus case study is essentially an intensive 

investigation of the particular unit under consideration, under this method the 

approach happens to be qualitative. According to Naoum (2017), qualitative research 

is subjective in nature; the emphasis is on meaning and experiences. This study 

largely adopted a qualitative approach because it was used to seek for opinions of the 

respondents in regard to whether the library’s collection provided support their needs. 

3.3 Area of study 

The study was carried out at Kampala Library and Information Centre Library located 

at Nakasero Primary School. 
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3.4 Research population 

Tripathi, (2013) defines a population as any set of persons or objects that possess at 

least one common characteristic and from the research can obtain information. The 

population of the study included the pupils and the librarians at Kampala Library and 

Information Centre. The total population was 802 people to be involved in the study. 

3.5 Sampling  

Sampling involves the selection of a number of study units from a define study 

population (Phrasisombath, 2013). A sample is a subset of the population being 

studied and represents the larger population and is used to draw inferences about that 

population.  

3.5.1 Sampling Method 

Sampling is the act, process, or technique of selecting a suitable sample, or a 

representative part of a population for the purpose of determining parameters or 

characteristics of the whole population (Mugo, 2002). The researcher employed a 

purposive method of sampling to determine the librarians who participated in the 

study. Taabu (2014) states that purposive technique involves the selection of key 

sampling elements individuals from the population based on the relevance to the 

research project. Purposive sampling allowed the researcher to choose a case or cases 

because they illustrate certain features or processes of the area of interest (Silverman, 

2016). 

The researcher also used a simple random sampling method to select the pupils who 

participated in the study. Teddlie & Yu (2009) defined simple random sampling as the 

one which occurs when each sampling unit in a clearly defined population has an 

equal chance of being included in the sample. Simple random sampling was used to 

select the pupils randomly who had an equal chance to participate in the study.  

3.5.2 Sample Size 

Naoum (2017) defines a sample size as finite part of a statistical population whose 

properties are studied to gain information about the whole. The researcher used 

Krejcie and Morgan (1970) table to determine the sample size of the respondents who 

http://sociology.about.com/od/P_Index/g/Population.htm
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participated in the study. 

Table1: Population and Sample Size 

Category  Population Sample Size 

Pupils  800 260 

Librarians 4 4 

Total  804 264 

Source: Field Data (2018) 

The sample size was 264 respondents who were selected from both the librarians and 

the pupils. The 260 pupils were involved because they are the regular users of the 

library. The 4 librarians were included in the research since they are the care takers of 

the library. 

3.6 Data Collection Methods 

Questionnaire, interview, and observation methods were used because of the 

qualitative nature of study. Silverman (2016) identifies interviews and observation as 

key instruments in qualitative research design, and adds that questionnaires can be 

used to infer meaning to a situation under study.  

3.6.1 Questionnaire Method 

Ngulube (2013) defined the term questionnaire as a technique of data collection in 

which each respondent is asked to give answers to the same set of questions and 

statements in a predetermined order, in the absence of researcher. Questionnaires 

helped to gather sensitive data because of anonymity convenience for respondents as 

they can be answered at their own time and place and it can also cover a large 

geographical and it is a cheap method in terms of cost. The researcher used this 

method to get the information from the librarians. In qualitative research, data 

generated by questionnaires is useful in achieving greater validity (Silverman, 2016). 

It also helped to locate the results in broader context. In this study, both open-ended 

and closed-questions were asked. Ngulube (2013), closed-ended questionnaires are 

easy to code and do not discriminate unduly because of how articulate the respondents 

are. However, closed-ended questions are criticized in the sense that they can create 

artificial forced choices and rule out unexpected responses. Open-ended questions 

provided a frame for the respondent to answer without any restrictions (Ngulube 
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2013).  

3.6.2 Interview Method 

Chaleunvong (2013) defined an interview as a data collection technique that involves 

oral questioning of respondents, either individually or as a group. The researcher used 

this method of data collection to get the information from the pupils by asking the 

questions to the respondents and obtain the feedback instantly.  

3.6.3 Observation Method 

Chaleunvong (2013) defined observation is a technique that involves systematically 

selecting, watching and recording behavior and characteristics of living beings, 

objects or phenomena. Observation method was used to observe the available physical 

facilities and also establish the authenticity of the information collected from 

questionnaires and the prevailing disaster environmental conditions in and around the 

offices. The main aim of this method is to examine the situation on the ground by 

focusing on specific elements determined in advance in the observation schedule. 

3.7 Data Collection Instruments 

Data was collected using the following instruments to support the data collection 

methods in the study. 

3.7.1 Questionnaire 

Taabu (2014) defines a questionnaire as a printed self report form designed to elicit 

information that can be obtained through written responses of the subjects. The 

questionnaires were both open ended and closed ended. Open- ended questions refer 

to questions that give the librarians complete freedom to expound further their 

responses. Closed ended questions are those that have multiple choice varieties 

requiring precise answers. The librarians were given alternative options to choose 

from. 

3.7.2 Interview Guide 

Harrell & Bradley (2013) defined interviews are discussions, usually one-on-one 

between an interviewer and an individual, meant to gather information on a specific 

set of topics. An interview guide was used to facilitate the interview method of data 
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collection. The guide was used to get the information from the pupils. This contained 

the structure of the questions that gave direction to the study when the researcher is 

conducting interviews with the pupils.  

3.7.3 Observation Guide 

Harrell & Bradley (2013) defined observation as data collection in which the 

researcher does not participate in the interactions. the observation guide include all 

the instructions that the researcher followed while taking note of the physical 

appearance, subjects, status, arrangement in shelves among others of the information 

materials. 

3.8 Ethical Considerations 

The research was carried out after obtaining permission from the East African School 

of Library and Information Sciences to carry out research on disaster management and 

allowed Kampala Library and Information Centre Library administration. 

The researcher ensured confidentiality on information supplied by participants is 

maintained and their privacy respected, and where possible information provided by 

them will be anonymised.  

The researcher was honest, fair and avoided plagiarism by acknowledging source of 

information.  

The researcher fully informed participants the aims, purpose and methods of the 

research and potential use and dissemination of its results and also informed them 

about the risks and benefits of their involvement.  

3.9 Limitations of the Project 

In the course of conducting the research, the researcher encountered some few 

problems. These included the following:- 

Some librarians were reluctant to fill questionnaires which prolonged the period of 

time of carrying out the research. The researcher was very patient and agreed with the 

librarians the time when they are always in order to conduct the data collection. 
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Pupils requested for money from the researcher before giving out information and 

other logistics since some researchers provide to them. The researcher provided some 

sweets as logistics to the pupils to appreciate them for providing the data that was 

necessary for the study. 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND DISCUSSION OF FINDINGS 

4.1 Introduction 

This chapter presents, analyses and discusses the findings for the study. It was based 

on the objectives of the study which were to; identify the factors that motivate 

children to be more interested in reading, examine the role played by Kampala 

Children Library and Information Centre in promoting a reading culture among the 

pupils, examine the challenges faced by Kampala Children Library and Information 

Centre in promoting a reading culture among the pupils and propose the appropriate 

strategies to promote the reading culture among pupils at KCLIC. 

4.1 Background Information 

This section presents the response rate and gender of the respondents who participated 

in the study. 

4.1.1 Response Rate 

For the purposes of the study, pupils and the librarians were both involved in the 

study to propose the strategies for promoting the reading culture among pupils at 

KCLIC as shown in the table below; 

Table 2: Response Rate 

Category of 

Respondents 

Expected Number of 

Respondents 

Actual Number of 

Respondents 

Percentage  

(%) 

Pupils 260 250 98 

Librarians 4 4 2 

Total 264 254 100 

Source: Field Data (2018) 

Table 2 shows those 248 (99%) pupils and 2 (1%) librarians participated in the study 

at KCLIC to propose the appropriate strategies to promote the reading culture 

among pupils. 
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4.1.2 Gender of Respondents 

The study examined the gender of the respondents so as to determined the number of 

female and male respondents who participated in the study. This is as shown in the 

figure below; 

Figure 1: Gender of Respondents 

 

Source: Field Data (2018) 

Figure 1 show the gender of the respondents who participated in the study. The 

majority of respondents were male which constituted 134(54%) and 116(46%) were 

female. This shows that the respondents provided unbiased information relevant to the 

study through obtaining opinions of both genders. 

4.1.3 Level of Education of the Librarians 

The librarian’s level of education was examined so as to understand whether these had 

the knowledge and skills on promoting the reading culture among children. The 

results of the study are as in table 3; 

Table 3: Level of Education of the Librarians 

No. Category Level of Education 

1. Supervisor Library Services Masters in Library and Information Sciences 

2. Librarian Bachelor of Library and Information Science 

3. Assistant Librarian Bachelor of Records and Archives Management 

4. Library Attendant Diploma in Library and Information Science 

Source: Field Data (2018) 

54%

46% Male 

Female 
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Table 3 shows the level of education of the library staff who participated in the study 

at Kampala Children’s Library and Information Centre. The supervisor library 

services had a master’s degree in library and information science, the librarian had a 

bachelor in library and information science, the assistant librarian had bachelor in 

records and archives management while the library attendant had a diploma in library 

and information science. The level of education of the library staff implies that they 

had the relevant levels of education to report on the strategies to promote the reading 

culture at Kampala Children’s Library and Information Centre.  

4.2 Factors that motivate children to be more interested in reading at KCLIC 

In this section, the researcher sought to gain knowledge and understand what will 

motivate the children to be more interested in reading. From the interviews with the 

children who participated in the study, they identified different factors that motivate 

them to be more interested in reading at KCLIC as below; 

1. Catchy and inspiring book covers, illustrations, interesting words, and story lines  

The study established that children are more interested in information materials that 

have catchy and inspiring book covers, illustrations, interesting words and stories. 

Librarians reported that the provision of catchy and inspiring reading materials would 

be of the benefit to the pupils since they will always stimulate them to read. The 

relevance of the material depends on the context and the children. Indeed, the best 

judges of what material is stimulating and relevant to the children are the children 

themselves (Magara, 2005). 

2. Reading clubs in their communities and schools  

In the interviews with the children, they reported that reading clubs in their 

communities and schools stimulate them to read.  Majority of the children at the 

library reported that the clubs that are available at the library helped them learn how 

to read and write. 

3. Having friends who are interested in books and reading regularly 

The study also established that children are interested in reading after seeing their 

friends engaging in reading. The researcher found these pupils reading in groups in 

the library paying attention to their peers who were reading for them. It was also 
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found out that children were motivated to be interested in reading after seeing their 

peers doing better than them in reading and the use of vocabulary. 

4. Having more leisure time to read for pleasure only 

The study also revealed that children are motivated by the reading hours set by the 

library. The children also reported that having a bigger library in their schools where 

they can borrow books to read at home, and having a variety of books in their existing 

libraries can motivate them to read. 

5. Encouragement to read often 

From the interviews with the children, they reported that encouragement to read from 

their teachers and parents motivates them to read. The study also established some 

children are taught how to read to develop their reading skills by teachers and 

librarians. Indeed, Gitachu (2017) asserted that adults who offer to read to young 

children often helped them to develop as independent readers by engaging them in 

conversations about what they had read. Therefore teachers need to motivate the 

pupils to read in school as well as outside school in order to reduce the impact of a 

poor reading culture. This can be done by providing pupils with necessary reading 

materials. This implies that pupils cannot easily engage in reading without support 

from their teachers, parents, and friends, yet without this support they will not realise 

the benefits that accrue from engaging in reading. 

6. Having books written by their favorite authors 

The children also reported that books written by some authors are so interesting which 

motivates them read while in the library. The assistant librarian reported that pupils 

preferred story books of the known writers which are asked for whenever they visit 

the library. 

7. The existence of a quiet environment and serene place for reading 

The children also reported that a quiet environment motivates them to read without 

the interruption from the friends. The study also established that a noise free 

environment motivates the children to be more interested in reading while in the 

library. 
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8. Passionate Library Staff 

The supervisor library services reported that in order to promote the reading culture 

among the children, the library staff must be passionate and friendly to the children. 

This will stimulate them visit the library to access the information resources available 

in the library. Nalusiba (2010) emphasizes that, librarians have the responsibility and 

opportunity to go out and tell the public about their collection and find out the reading 

materials the public would be interested in reading in order to attract people to use the 

library.  

4.2.1 Information Materials that Pupils Usually Read from the Library 

One of the librarians reported that KCLIC houses materials that include: Dictionaries, 

Textbooks, Pictures, Charts, Maps and Atlases.  One of the librarians stated that; 

“The library acquires newspaper clippings on a daily basis which are used by 

the teachers and children to support education.” 

From the Interviews with the Librarians, they said that some materials can be used to 

develop the reading culture. These include: story books, magazines, textbooks, picture 

stories and news papers.  

Pupils were asked on the reading materials that the normally read from the library. 

Their responses are as shown in the figure below; 
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Figure 2: Information Materials that Children Usually Read from the School Library 

 

Source: Field Data (2018) 

Figure 2 above shows the reading materials that pupils usually access from Kampala 

Children Library and Information Centre. Majority, 81(32%) of the respondents read 

story books, 65(26%) read text books, 59(24%) read news papers, 36(15%) read holy 

books, 6(2%) read magazines and only 3(1%) of the respondents read other resources 

in the library. 

The library staff also reported that there other information resources available for use 

by the children in the library such as educational games like scrabble, pictures, 

electronic books, inspectional reading materials, activity books with puzzles and 

stickers, movies and many others. The study findings are in line with those of Bitagi 

and Garba (2014) who found out that majority of the respondents that is 256 (91.4%) 

of the respondents agreed that they were provided with text books in all subjects. 

These findings are consistent with those of Arua and Chinaka (2011), on the use of 

children libraries information resources. This indicates that the vast majority of the 

respondents used text books to satisfy their information needs. This is probable 

because textbooks may contain usefully information which is relevant to their 

subjects’ areas. Therefore there is need for children libraries to be stocked with more 

text books covering different subjects which are relevant to secondary schools 
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curriculum. This means that despite the fact that effort have been made to meet the 

need for which the children library was established as pointed out by Okiy (2011), a 

lot more need to be done in updating the quantity and currency of information 

resources in print format while greater effort should be made to acquire those in non-

print format. 

The pupils did not consider the non-availability of computers as a major issue to their 

use of the library. Clark’s (2010) results indicated that students who did not use the 

library would use it more if it had computers and this component is very important in 

this technological era. Therefore the non-availability of this facility where 75% of the 

respondents indicated so, was worrisome. In this study, KCLIC had no Internet 

accessibility or computers. However, Vinterek (2007) in her study discovered that the 

increase in the use of computers decreased the amount of time spent reading books. 

Nevertheless, this researcher still contends that availability of computers and Internet 

in the library can be used as a tool to promote reading among the pupils. 

4.2.2 Reading Activities at Kampala Children Library and Information Centre that 

Improve Reading Culture 

From the questionnaires, children were asked to identify the different reading 

activities they engage in to promote the reading culture. The results of the study are as 

shown in the table below;  

Table 4: Reading Activities at KCLIC that Improve Reading Culture 

Reading Activities No. of Respondents Percentage (%) 

Discussion Groups 71 28 

Reading Competitions 97 39 

Reading Clubs 49 20 

Others 33 13 

Total 250 100 

Source: Field Data (2018) 

Table 4 above shows the different reading activities that pupils engage in to improve 

their reading culture. Majority of the respondents, 97(39%) reported that they engage 
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in reading competitions, 71(28%) engage in discussion groups, 49(20%) engage in 

others while only 33(13%) of the pupils engage in reading clubs. 

The Librarian reported that pupils are engaged in the following kinds of reading 

practices so as to promote reading culture at Kampala Children Library and 

Information Centre; thematic stories, reading news, open library, reading groups. 

The Assistant Librarian also revealed that majority of the pupils at Kampala Children 

Library and Information Centre prefers the Reading News Session. She said that;  

“They prefer the reading news session as it is interactive and open ended and 

pupils prefer group reading to individual reading.” 

The librarian said that parents should be a role model to children. They emphasized 

that parents should first be involved in reading before telling pupils to read.   

The library should acquire interesting materials. One girl said that I feel excited when 

I read a story about “The hyena and the hare”  

Teachers should tell “stories of long ago” to children. These stories can be seen as a 

way of telling the children about their history. Stories such as “The story of Gipiri and 

Labongo” and “The story of Kintu and Nambi” are example of legends which are part 

of the oral tradition.   

The Librarian emphasized that the library should be made strategic in promoting 

pupils’ ability to read. “Libraries attract learners to go in libraries for research. 

Libraries hold story books which are interesting. Libraries are conducive for silent 

reading. Staffs said that their library should be equipped with resourceful materials.” 

Chizwina (2011) noted that their various methods are used in the reader which can 

promote the reading culture among the children which include; reading competitions, 

reading quizes, training manuals, training workshops, reading campaigns, use of a 

reading facilitator, reading festivals, storytelling, reading days, reading periods, 

reading and writing programmes, reading support programmes where reading is 

taught, teaching parents how to read to their children, book clubs, reading clubs, use 

of reading champions, providing literacy instruction, reading circles, paired reading, 

children write poems or stories which are published. 



34 
 

4.3 Role played by KCLIC in promoting a reading culture among the pupils 

The children were asked on how librarians help them to read. Below wee their 

responses in the table; 

Table 5: Role played by KCLIC Librarians in promoting a reading culture  

Role played by the Librarians No. of Respondents Percentage (%) 

Choosing a book to read 69 28 

Explaining hard words I come across 114 46 

Reminding me to read 41 16 

Pronunciation of Words 26 10 

Total 250 100 

Source: Field Data (2018) 

Table 5 above shows the different ways how the parents, teachers and friends help the 

pupils to read. Majority, 114(46%) received explanations of the hard words they come 

across, 69(28%) of the pupils were helped to select the best materials to read, 

41(16%) reported reminding them to read and 26(10%) reported pronunciation of 

words as a ways of how they are helped to read. 

One of the pupils noted that; “My dad also buy me good story book which I read” 

Pupils said that they found difficult words in some books and cannot find help from 

their teachers or librarians. This limits them from enjoying reading of some books 

since meaning can be hidden without understanding the term. 

4.4 Challenges faced by KCLIC in promoting a reading culture among the pupils 

The study aimed at identifying the different challenges that affect the reading culture 

of pupils at Kampala Children Library and Information Centre. The results of the 

study are as shown in the figure below; 
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Figure 3: Challenges faced by KCLIC in promoting a reading culture among the pupils 

 

Source: Field Data (2018) 

Figure 3 above shows the challenges faced by Kampala Children Library and 

Information Centre in promoting a reading culture among the pupils. It shows that 

majority, 90(36%) face a challenge of the uninteresting reading materials in the 

library, 61(24%) of the pupils face a challenge of limited number of books in the 

library, 52(21%) of the respondents face a challenge of noise from friends while 

reading, 38(15%) reported limited time for reading and only 9(4%) reported other 

problems. Other reasons stated for not reading as much as the pupils would like to 

were as follows; 

“Reaching home late” 

“I have read all the books too many times” 

“Some categories of books are hard to find and some books have worn out 

pages.” 

The researcher observed that the information materials in Kampala Children’s Library 

and Information Centre are out dated. These books are mostly those which are 

obtained from donations which do not support the information needs of users. 
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One of the librarians reported a challenge of the inadequate space which is not enough 

to accommodate the pupils who use the library. 

These results are similar to those by Cassidy (2005) in Greenwood, Creaser and 

Maynard (2008) where most of the libraries surveyed did not have enough space for a 

whole class to revise, a situation which contributed to standards. The assistant 

librarian said that; 

“Our library is small and the books are squeezed, so it takes time to find them, 

There is no space!!” 

In the interview with the Librarian, she reported that the lack of some information 

materials in the school library makes pupils become idle and lags behind their reading 

capabilities. Therefore the library administration should ensure that the school library 

is well facilitated with all the resources that can improve the children’s reading 

culture. Pupils said that fellow friends distracted them from reading who make for 

them noise while concentrating on reading in the library. 

The pupils did not consider the number of computers as a major issue to their use of 

the library. Clark’s (2010) results indicated that pupils who did not use the library 

would use it more if it had computers and this component is very important in this 

technological era. Therefore the non availability of this facility where 75% of the 

respondents indicated so, was worrisome. In this study, Kampala Children Library 

and Information Centre had Internet accessibility or computers. However, Vinterek 

(2017) in her study discovered that the increase in the use of computers decreased the 

amount of time spent reading books. Nevertheless, this researcher still contends that 

availability of computers and Internet in the library can be used as a tool to promote 

reading and research the pupils. 

4.5 Strategies to promote the reading culture among pupils at KCLIC 

The respondents were asked to indicate the strategies to promote the reading culture 

among pupils at Kampala Children Library and Information Centre. The results of the 

study were as shown in the table below; 
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Table 6: Strategies to promote the reading culture among pupils at KCLIC 

Strategies Frequency Percentage (%) 

Provision of new and interesting books 99 39 

Librarian being helpful 54 22 

Adequate furniture in the library 45 18 

Availability of computers and Internet 29 12 

A clean library 23 9 

Total  250 100 

Source: Field Data (2018) 

The results in table 6 reveal that 99(39%) of the respondents considered the 

introduction of new and interesting books as a major strategies which would make 

them read more. 54(22%) of the respondents indicated that if the librarian should be 

more helpful, it would make them use the library more. 45(18%) of the children 

indicated that the furniture of the library was an important aspect which would help 

them use the library more. Availing computers and Internet were considered as 

important strategy by 29(12%) of the respondents while only 23(9%) indicated a clean 

environment as one of the reasons which would make them use the library more.  

The provision of new and interesting books yet again was a prominent aspect cited by 

more respondents (43%) of the pupils indicating so. Other studies give credence to 

these results (Githiora, Kiplang’t and Otike; Clark, 2010) where the provision of more 

reading books and orientation programmes, exhibitions, displays and reading week 

competitions (Udoh Ilimechine; 2008) to the pupils would encourage a reading 

culture. Interesting to note is that much as there is growing shift of library services to 

include Internet and computers, very few pupils (28%) indicated that the provision of 

these facilities would make them make more use of the ry. The results of a study by 

Sturm (2003) however note that increased interest in computer usage was a major 

factor to the promotion of library usage by the pupils. The question to ask though is 

whether the usage of these computers is for playing computer games or for 

educational and general knowledge purposes. 
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From the questionnaire, one of the librarians reported that children are engaged in the 

following kinds of reading practices so as to promote reading culture at Kampala 

Children Library and Information Centre; thematic stories, reading news, open library, 

reading groups. 

The Librarian revealed that majority of the pupils at Kampala Children Library and 

Information Centre prefers the Reading News Session. She said that;  

“They prefer the reading news session as it is interactive and open ended and 

pupils prefer group reading to individual reading.” 

The librarian said that parents should be a role model to children. They emphasized 

that parents should first be involved in reading before telling pupils to read.   

The library should acquire interesting materials. One girl said that I feel excited when 

I read a story about “The hyena and the hare”  

Teachers should tell “stories of long ago” to children. These stories can be seen as a 

way of telling the children about their history. Stories such as “The story of Gipiri and 

Labongo” and “The story of Kintu and Nambi” are example of legends which are part 

of the oral tradition.   

The Librarian emphasized that the library should be made strategic in promoting 

pupils’ ability to read. “Libraries attract learners to go in libraries for research. 

Libraries hold story books which are interesting. Libraries are conducive for silent 

reading. Staffs said that their library should be equipped with resourceful materials.” 

Chizwina (2011) noted that their various methods are used in the reader which can 

promote the reading culture among the children which include; reading competitions, 

reading quizes, training manuals, training workshops, reading campaigns, use of a 

reading facilitator, reading festivals, storytelling, reading days, reading periods, 

reading and writing programmes, reading support programmes where reading is 

taught, teaching parents how to read to their children, book clubs, reading clubs, use 

of reading champions, providing literacy instruction, reading circles, paired reading, 

children write poems or stories which are published. 
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CHAPTER FIVE 

STRATEGIES FOR PROMOTING READING CULTURE AMONG THE 

CHILDREN AT KCLIC 

5.1 Introduction 

This chapter presents strategies for promoting the reading culture in Kampala 

Children Library and Information Centre. 

5.2 Strategies for Developing the Reading Culture at KCLIC 

The following strategies are based on the study findings and are driven by the 

belief that significant gaps in the development of reading culture at KCLIC to be 

addressed through a comprehensive and multi-faceted approach. 

5.2.1 Setting up Readers’ Clubs 

There is need to strengthen reading practices among pupils in order to help them 

develop a reading culture at school and at home. Schools should set up reading 

activities that involve all pupils. This can be done through teachers organising 

debates, reading competitions, quizzes, setting up readers and writers clubs, and 

sharing of pupils stories through storytelling. Once pupils realise that they do not 

have adequate  knowledge as  they share ideas with their peers through reading 

activities they will wake up to the benefits of reading. They are more likely then to 

become more curious about the reading various materials available to them both at 

school and at home and might decide to read them. 

5.2.2 Encouraging Storytelling and Pupil Authors 

 

Inviting local authors to the KCLIC will allow them to share their experiences with 

the pupils about how they came up with ideas for the stories that they wrote. In this 

way the pupils will be inspired to read and create their own stories which they can 

share with their peers in class. This will enable pupils to broaden and enrich their 
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imagination through reading widely in order to get ideas for their stories. These 

stories can be published later or displayed in their classrooms for other pupils to 

read.  Hence through such activities pupils‟ morale to read is boosted. 

5.2.3 Timetabling Reading and Library Lessons 

If possible, a subject on reading should be adopted in the school a programme set 

promote reading at school. During the subject, children should be taught the correct 

pronunciation of words and understanding of these words. The Library should 

endeavor to set up a time table and separate book reading facilities in order to provide 

an environment that is conducive to reading for pupils as well as accessibility to the 

materials the pupils will need to read. When this is put in place, it will be easier  to  

schedule  reading  lessons  on  school  timetables  as  well  as  systematically  provide 

information on how to use the library as well as its resources. Library lessons should 

be conducted through the library teachers to ensure that pupils use library time 

efficiently and effectively by perusing a variety of reading mater ials.   

5.2.4 Reading Sessions 

Librarians should create reading sessions at KCLIC where reading is not taken as a 

priority but as an obligation. This can be done through encouraging pupils to borrow 

reading materials from school as well as home and read in between break times. 

Parents and teachers should read aloud to their children who will admire the stories 

from the books and this will act as the initial stimulator of reading. This creates 

confident, keen and capable readers as the children get interested in what they listen 

to. 

5.2.5 Rewarding Pupils  

Through displaying stories created by pupils, pupils reading to their peers, and 

giving them gifts such as pencils or other reading materials as a reward, pupils are 

likely to become motivated to read and create more. This creates confidence in them 

and encourages them to read more regularly to come up with good results. Such 

rewards tend to encourage pupils to engage more in reading. 
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5.2.6 Supply of Non-Textbook Reading Materials  

There is need to increase the quantities and variety of Non-Textbook Reading 

Materials to improve pupil urge to read. Interesting  stories  can  make  reading  

enjoyable,  and  this  is  important  for children as they learn to read as well as for 

the development of the reading culture. Hence there is need for the government to 

avail pupils with reading materials that are educative and interesting, especially 

those written by authors who relate their stories with the local setting in Uganda. 

This will enable pupils to identify themselves with the stories and thus develop 

interest in reading. 

5.2.7 Interventions by Schools in Reading 

Schools should take the responsibility to develop explicitly stated objectives for 

developing a reading culture for all children, including children with visual or other 

impairments. To ensure that reading thrives in Uganda, concerted efforts would be 

required to improve the social and reading infrastructure to promote reading across 

the school curriculum and develop reading extension services. 

5.2.8 Organising Reading Competitions at School 

The library should organize reading competitions for the children to practice reading 

every after a certain period of time such as every term or annually. During reading 

competitions, pupils should be informed that there are prizes to be won which will 

motivate pupils to attend the reading competitions. 

5.2.9 Setting up Rules and Regulations on Reading 

Participation in reading activities should be made compulsory to ensure that all the 

pupils could realize the need for reading books. These rules and regulations will also 

set up the time when the pupils are supposed to reading books. The library should 

make regular reading assessment tests which can be used on the users who access the 

library. These should be directed to show significant improvements in reading for the 
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children. The library should avail enough reading materials and up to date information 

materials that support the user needs. This helps a reading culture to flourish if the 

library can access any information material needed. 

5.2.10 Encouraging the Children to Read 

Parents should familiarize children with books, stories, plays, and so on, right from 

the young age. It may not be easy to arouse children interest once they have grown up 

so reading promotion should be done when the children are still very young. The 

library should invite a good storyteller to come and read stories to the learners. 

Teachers should go on to discuss the story. Listening to stories being read and 

answering questions about the stories is an experience. Asking questions helps pupils 

to become more involved in the story. It also makes pupils to concentrate and to make 

inferences. 

5.2.11 Creating of Book clubs 

A book club is one of the strategies that can be used to help pupils with reading skills. 

The Book club can also source out useful information from books. Pupils are 

motivated and confident to read from fellow classmates. Therefore the Book clubs 

should be introduced in the school. There is need for effective methods of teaching in 

Kampala Children Library and Information Centre. The use of discussions and pupils' 

presentations experiences children with Spoken English. 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

6.1 Introduction 

This chapter presents the final components of the project. It presents the summary, 

conclusion and recommendations. The chapter also highlights the areas for further 

research. 

6.2 Summary of Findings 

The summary of the findings for the study are as described below; 

6.2.1 Factors that motivate children to be more interested in reading at KCLIC 

The study established that there a number of factors that motivate children to be more 

interested in reading which included; catchy and inspiring book covers, illustrations, 

interesting words, and story lines, reading clubs in their communities and schools, 

having friends who are interested in books and reading regularly, having more leisure 

time to read for pleasure only, encouragement to read often, having books written by 

their favourite authors, passionate library staff. 

The study found out that Kampala Children Library and Information Centre library 

provides many resources such as Dictionaries, Textbooks, Pictures, Charts, Maps and 

Atlases, story books, holy books, news papers, magazines and other resources in the 

library. Library users access the library facilities and services to pass exams, to speak 

some good English, to get more knowledge, to spend leisure and to know more about 

God. 

6.2.2 Role played by KCLIC in promoting a reading culture among the pupils 

Kampala Children’s Library and information centre play a role in choosing a book to 

read, explaining hard words to the pupils that they come across, reminding them to 

read and helping them in the pronunciation of some words. 

6.2.3 Challenges faced by KCLIC in promoting a reading culture among the pupils 

The challenges faced by Kampala Children’s Library and Information Centre in 
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promoting reading culture among pupils which included; uninteresting reading 

materials, limited number of books, noise from friends while reading and limited time 

for reading.  

6.2.4 Strategies to promote the reading culture among pupils at KCLIC 

The strategies suggested to promote the reading culture among pupils at Kampala 

Children’s Library and Information Centre were; provision of new and interesting 

books, librarian being helpful, adequate furniture in the library, availability of 

computers and internet, and a clean library. 

6.3 Conclusion 

The reading culture is essential in the lives of young children. It promotes informed 

and responsible citizens. The reading culture also fosters academic performance and 

that is why it should be generated right from children libraries. Provision of library 

materials, organizing reading competitions and reading aloud to pupils can be 

identified as the basic requirements for developing the reading culture. It is however 

very sad that Kampala Children Library and Information Centre does not fulfill any of 

the above requirements. Therefore, the library should put in place the designed 

guidelines to facilitate development of the reading culture.   

6.4 Recommendations  

6.4.1 Professional Training to the Staff Members 

Kampala Children Library and Information Centre should provide refresher courses to 

its Teachers and Library staff. This will enable the school to get “quality staff” that is 

to say, staff who understand globalization, new ways of learning and new 

technologies for developing the reading culture  

6.4.2 Integration of story hour, book talks and exhibition into the school curriculum 

Efforts should be made to ensure that story hour, book talks and exhibition are 

integrated into the school curriculum as this will help to instill reading culture into the 

Pupils at Kampala Children Library and Information Centre.  
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6.4.3 Provision of relevant and current information resources 

The library administration should provide relevant, interesting, and current 

information which can be accessed by the Pupils. The study reveals that they are 

stocked with outdated and irrelevant materials. How do you expect they a pupil to 

read outdated books when they can access relevant books on the Internet. This 

apparently stressed the need for provision of relevant information materials in the 

school library, more especially ICT oriented library services.  

6.4.4 Recruitment of qualified Librarians 

The library administration should recruit more Librarians who can provide necessary 

services to the pupils at Kampala Children Library and Information Centre. It is a 

common adage that you cannot give what you don’t have, therefore school 

proprietors/heads should ensure that priority is given to employing of qualified 

Librarians.  

6.4.5 Re orientation for the parents 

The parents of the children in our contemporary society should be given proper 

orientation on the importance of reading in the life of their children. The application 

of technology to the educational system should not in any way override the place of 

reading culture. In which case the Internet trend, home video syndrome and phone 

addiction cannot be effectively addressed without the cooperation of the parents of the 

school children. 

6.5 Areas for further study 

The researcher provides the areas of further research that researchers can focus on to 

carry out other investigation and these are; 

 Role of Improved reading culture in school libraries 

 Promoting online reading culture in the school libraries.  
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APPENDICES 

Appendix 1: Questionnaire for Librarians 

Dear respondent, 

I am Nakijoba Edisa Milika, a third year student of Makerere University Kampala. As part of 

the degree of Bachelor in Library and Information Science. I am carrying out a study on the 

Reading culture in the school. I am kindly requesting you to fill in this questionnaire. The 

information provided will strictly be used for study purposes and treated with utmost 

confidentiality.  

Section A: Background Information 

1. Position………………………………. 

2. For how long have you worked with the library?................................ 

3. What is your level of education?....................................................... 

Section B: Factors that motivate children to be more interested in reading  

4. What factors motivate the pupils to visit your library? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

5. What type of reading materials do you think can motivate pupils to read?  

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

6. What reading practices should be encouraged by teachers to motivate the pupils while 

reading?  

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 
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Section C: Role played by the Library in promoting a reading culture among the pupils 

7. What role is played by the teachers in promoting the reading culture at Kampala 

Children’s Library? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

8. How is Kampala Children’s Library promoting reading among the children? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

9. What role is played by the parents in promoting reading among the pupils? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

Section D: Challenges faced by the Library in promoting a reading culture among the 

pupils 

10. What challenges do you face in promoting a reading culture in the library? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

11. What are your suggestions to solve the challenges above?  

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

12. How does lack of reading facilities affect pupil’s reading ability? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 
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Section E: Strategies to promote the reading culture among pupils at KCLIC 

13. What reading practices should be encouraged by teachers to build a firm reading 

habits among pupils? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

14. What strategies can be used to promote the reading culture at Kampala Children’s 

Library? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

15. What are your recommendations to promote the reading culture at the school library? 

…………………………………………………………………………………………. 

…………………………………………………………………………………………. 

16. What role should the following people play in encouraging pupils to read?  

a) Teachers…………………………………………………………………………………

…………………………………………………………………………………………. 

b) Parents…………………………………………………………………………………

…………………………………………………………………………………………  

c) Pupils……………………………………………………………………………………

…………………………………………………………………………………………. 

  



54 
 

Appendix 2: Interview guide for pupils 

Section A: Background Information 

1. Class………………………………. 

2. Age………………………………… 

Section B: Factors that motivate children to be more interested in reading  

3. What motivates you to use the school library? 

4. What information resources motivate you to read?  

5. What reading activities encourage you to read at school?  

6. Who provides the information materials for you read? 

Section C: Role played by the Library in promoting a reading culture among the pupils 

7. How often do librarians help you to read? 

8. Is there anyone who helps you as you read? If so how does they help you as you read? 

9. How have the following people encouraged you to read 

a) Teachers  

b) Parents  

c) Friends 

Section D: Challenges faced by the Library in promoting a reading culture among the 

pupils 

10. What problems do you face when reading?  

11. What are your suggestions to solve the problems above? 

Section E: Strategies to promote the reading culture among pupils at KCLIC 

12. What strategies can be used to promote the reading culture at Kampala Children’s 

Library? 
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13. What are your recommendations to promote the reading culture at the school library? 

14. What kind of reading materials should the school library acquire to motivate you whie 

reading? 

15. What reading practices in your school are pupils actively engaged in to improve on 

their reading habits? 
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Appendix 3: Observation guide 

This guide shows a list of issues to be observed during data collection. The issues include the 

following:- 

1. Information materials pupils are interested in reading 

2. Attitudes towards non text book reading materials 

3. Types of reading materials pupils read 

4. Reading practices pupils engage in  

Impediments to reading culture  

5. Causes of poor reading culture among the pupils  

6. Teachers’ attitudes towards reading and teaching pupils how to read 

Strategies to develop reading culture  

7. How pupils acquaint themselves to reading materials  

8. How teachers and fellow pupils encourage them  

9. Governments’ notices in promotion of reading habits 
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Appendix 4: Krejcie & Morgan (1970) Table for determination of sample size 
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Appendix 5: Research Introductory Letter 

 

 


