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RENEARN B TIRINIEF IZE QBRI

TE: AUFRHT 7R/ S S T A2 ) FEVUE B IR . R H2014
FEPOE BT RPUEHEREY B, (BAESSUEFR P E SN 2, BRI e
S (UG PMERER/INE M DB ) el 522 > 3B D BAGR BE RS B R0 R
P, AWFFCR AR AT, #1d Google Forms & st b ) 4, INEE T 5Tk
5044 P B2 X B B8 — F e . Bl 4B 48 Google Forms P 1) Mg I 47 22 T H K&
Microsoft Exceli#t4732 LR, W FRIS E AR T 4E Rk B o & R IX Flie 5 5.5
RULHAREE T B 125 . AZBRIEF B M DUEE RS 08T (CSL) #EAERI SR X
Mk BRI S UG RS IR . THE SR . G518 SO,

Kegw: R/ NHWES THERRS) DUEETE FLTERE

Abstract This study mainly discusses the impact of classroom group activities on the oral ability
of Chinese learners in Uganda. Taking the Confucius Institute at Makerere University as a case
study, through observation and interviews, the study found that classroom group activities can
help students improve their spoken Chinese. In group activities, students have more
opportunities to practice speaking, reduce nervousness, and remember new words and
sentences more easily. At the same time, group activities also help students understand Chinese
culture and increase their interest in learning. However, there are also some problems, such as
some students speaking less and some students easily using their mother tongue to
communicate. Therefore, teachers need to design appropriate activities to help students practice
speaking better. The conclusion of this study is that the proper use of classroom group activities

can effectively improve the oral ability of Chinese learners in Uganda.

Keywords: Classroom group activities; Oral ability; Chinese learners; Confucius Institute
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1.0 RE/NAFE SR IUEF T E DGR SR BHBURIEA

TEXPAMEREE Y, DERE ) — BB e ) A A E /K PI EE8 R 2
—. R, TEEGAZIN N H.ORRERSE T, AHAEAER = Rign Rk, S
DAY PG S E . Tk, R/ NG SE R —Fh A2 E O
Ko, #T M HTIOEREZ Y, B S AR S S DB R T
PIERRAEH .

HoE, /DTG FE R T E 2 BB E . RIS B E
NS, WEFRIMREEATFERY “HH” (output) . /NHIHE. fAEMHE.
SO ISR B AT DAY B2 AR AR RO RS IR FR e T TBE 2R, /DT AT A
AR, AR FIR AR B 5L, B, FERL “HEAE" hEER/N
HitieHr, AAEFRRM AR A B TR, X G A B TEE S5
W1k

Hk, /NHTESA B TR F 2 M HS), $fEEE S HEHmESM. /A
HYEEREY, FAEMOSEFTIMEAE, WEEEEEEMElcE . 72 E
[ AR RN TR g ik s, MR A2 bnfe )1, XA S AT & 52 bril
EHFY: (Communicative Language Teaching) HIAZGEEE, BIE S %% W DASEPFRAC bR
HEB. BRI, SN E A S Re S R AR ST ) CHE R RN e

R, DAHTESh e T SIS, X T IR 2 D05 BRI, R—E

Fh ARG FHE GBI, MBS/ NAETES), WERE. k. ESALE )
&, WABMAYEN S SR, HREEEMEKR. FRAlEREMESBHE (Task
based Language Teaching) MEZET, /INHVEBNAEAEFESe BT 55 e, 224 A 58 AT 5%
AR B R S, Mg > 1Y H B9 R SRR,
Ak, /NHTESEA B TR I HENAER M A E¥ 6807, fE/hHT, B
DA — B AARTHE, XM TAEEMMUEEE THINR, WHEER 7225 E
B, AR, SRR R R R A A A IR R . a2, MR R F-H
> e EMA,

11 SRE/PNATE SN DB E DG TR A

TERFDPOE R, 253 Wl B A& — e WE S B, (BFE S bR TG & A7
WA AR Y, AR — DA RRB ARG S5 i, IR /NG 36 Bl Ry 2 ) ) i o
PR THEROERR.

B, NSRS IR EFANE T AL . ATt i, FAFEE SR
— AW, IR AL S B, X B ESR 2R S E AN EIRIE F AL,
TR ERE&—EZETYERE . B, £ “REBENIRFE INE Wihes, 2
AFEEMER PR FA e CESR R ST R, XABT
PR AT 2 RE T PE,

HR, NG B TR Bad I8 (affective filter) . F2 RAFAETE RS P AR
BEIFOUDOE, B AEN Bt AT, e/, mAT5A N
DEELE, RN, AT RS &S, MG & & .
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W7 U BE S EQE R i, k. ANHTE BRI RIE S, W AA RO
Sl 2, fEmsE I Bk, BN, BOWR ARG “DUEIREE R B M g
HFE” SR, AR IR e )T

K, NAGTERES IR AER BE D, RS TR AR, —g2 il T
BB, ABEEEIAT A . miE/N R, AR AT DATE R FR 0 SRy R iz i
SEAFD, BUTITAERA. MR BRI T e ) B B

BEAN, ANALTE Bhd AT AT AN SRS R L. AE— 28 b, DU BT ECR A
PR, MECARMEAS AT TS, A N AR, ST DA AR, SRR,
MTTHE—ERE L B AR R T

i ERTA, TR RAER ke eEpr B, IR/ NS SAE SR R DB ) 3 TG
RE /7 25 AR . i S L et B, S w2 SiLLA
LI EERE S, NS S OB BRI T — A R AT S K R A

2.0 /DA E S 4T

TE 5 TR DGER A, IR/ NS E 20N o > 3 DR RE ) B
PR AUPEAR SRR RAAL oAb A, i PREES . MG A DA KA
DR, xR NS AR T TR0, it PR
HHIERE IR ERRE . WP R EENIR B R IOKFREA, T 260 N, B
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FT# 13 Google Forms )G JE A B ) T3R50 BUE- > F 8, IS5 R,
M R A G [ B 458, NRIRAZERA T2 9 aE. A B =X ) 42
HEE G SE o bR, A SRR R R H TR gy, R R R R T 3
JSELREESN

2.1 ZIAERO
2.1. 14557

1E504 52, 26 N (52%) ik, 19N (38%) MEME, 5N (10%) EHEA
BEEENER . 2 Ui S 2R IS R T S T A OE IR AR A B AR R —— £
Peep ) FAEE S 5 A SCR R R IR AR EE R =i S L.

Figure 1: Gender Distribution of Respondents (n=50)
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34%) . —AEHFE (BN, H10%) KRHEMAERFE 2N, H4%) . SEREE N
F AL, ZFEARAC B B n IR IR S A0, REAE X HX 15 RE 152
T EA S X

Figure 2: Current Level of Study (n=50)
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2.1.3 DUB2EI KSR

IEEZ 78 (24N, 48%) B S IHKGBIAEAE, 21N (42%) FIET I
NTYAEE—EZ ], (UASAZViIE (10%) eI K — 2 /4, 243 4ERRE
TP )2 ) B L BRI R, R WA A B A E 5 28 S R R S, i HXT
/NS SEMA ) H IR IEA SR T ] 5 BT

- Figure 3: Duration of Chinese Language Study (n=50])
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Figure 4: Self-Rated Chinese Proficiency Level (n=50}
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2.1.5 2 PUEH) FEBhL

X o SCAB MITE 5 B %R 2 B i R S I sl (174 2053, (5 HE34%)
R AARWII B AN AL ARl iR (55124205, AH24%) .
WRRESR G742V (14%) , WAL 5 REPLE24 (4%) . XFRDASCE G AI T
HAE BN 350922 T ShHURHIE, 5 Bulolo % N (20224F) BYBFFEEE R —Bl——%WF
FER I TR DGR~ R RGBSR TSI LIRS

Figure 5: Primary Motivation for Learning Chinese (n=50)
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NTHE R AR R WAEX. 78 “FAHEN RN SueERT
R . (BT RS HDUE R /DR /NG Sh Ak HESPRBR,
19452157 (38%) SR Aot /N B——3 A SUT R — IR EE D 7A14
AEVIE (28%) FonB/REEM (BEAKOK) |, 108205 (20%) VOSSR (L
PEHTBEHSITRE) |, 52X UIHE (10%) EHELEFEN (BH—EMWK) , a2
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Figure 6: Freguency of Group Activity Use in Class (n=50)
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W, OISO AR b A WIRACR . BIn, 4 RN AR
B OET HNERR, RIS GRS BRI, SRR (LR
B TR N ERISAE S, N TSRO RN A A IRIEIE R, 2k
FEBLDL “ERCE M, BEOSEREN KRB WEEH AR T %
R, BT IR T IC R SR .

Figura 7: Types of Group Activities Experienced (n=50, multi-select)
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0 5 10 15 20 25 0 35
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OISO NARHE S S R B S IESI R (294 %174, S 58%)
SR AR BB S e 2 A . T SO N THE SIS R A B O 14
A (i 28%) , HEKEH SUNMAFREFHBAGAES (10 A, & 20%) . 304
HREEOI S (7N, A 14%) . PMETRNCEGE ek (7 N, S 14%) PAKAE
HE % 6N, S 10%) . X—ofmEERH, &N B E RS S 2807
TE—E AN, (BG5S 7E iR o S e o i 2 S-Hb Aoy

IR, 55 BUNHTES) (task based activities) FE IR H B Wi on . Filan,
PO — R EFRERITIHR”  “NES TR L™ S5, BoR2pA GRS
Tk R, fEX—WfEy, HEFREFTHE, 2 TARY, IAMUEER TESE
AR S, WEEFE T EEREYERE ). PREIE SR, TEEMTSENESE, FAEE IS
M 15 H i T £915%-20%.

wlE, /NARER (group presentation) WE—FhEEIEA. A DU/ N SR ERS
WZ, IEEIEATIIIR . BRI IE A2 A SR R R, (HT DA 3 a5 e
BATERIE T M, — e B DR P4 R AT —RESEM RS B IERR, X
MEFEIMR A, XU/ GEAUESE TES M, Wigs TiEEE.

2.3 WE/NABEIUEFE I E DERNRSHERSIS

RERSE/NES AR, (BAESTRDUER S E,  HIE s —
BEPRSLHE L.

F—, FEZRBEF K ERBOR. FEF /N, iss A Reng i M Rk,
MER A E MR B R, MELAS STRAS . RS, E—/ i, 2k
RE BRI A AEE T STHE, MEMBSNEESSRD ., KMAFERSAE—Z
FERE_ESOM TG BRCR .
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F, EEMAAL R AL NS, Wt S A
EE TR, JEHRAE e BRI IR WA IR . X R A A AR DOE R IR T i)
TAAEIRE, 5 2B b it 230 5 S8

Figure 8: Language Used During Group Activities (n=50)
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F0, NSO DGERCAOR T EEN S, B AR IR, D
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3.0 PRE/NATE SIS B S B E DUE RS AR R

FEEFETRT, EEF MG ERE MR TR, 2B — R SO &
WAL, AR TR BGER Sk, R/ NG SRR w2 ) 3 LB RE ) 7 TH
KA TEEAEA, RIS S 5k AR SO S Ty T A T AR
PAZZ TR R KA AL T2 be i, /NALE S A ) E RIS T ESR MR I, I
BE T B SO, fiE T S U R R

Boo, MEEEABEORSE, /NS TR GEABIR DHE TR IR, R
W EZEMESE. RIS, AT E R, bl 2 S AR
S BRAR ST X
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WS AR AR, X SR AT G ERA B .
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B, NG SRR AT . BN, FEPREEPIRE AR TE R
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kA g e A, R EORA AT ARG FL AT B0 R 2k, AT v 1 5 14 5% B I
RES. BRI, FAEEZRSEWISENE, FEEMER, SOV,
B BT 5T SR A

Figure 9: Section C — Perceived Impact on Oral Ability
(Mean Scores, n=50)
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Figure 10: Section D — Motivation, Confidence & Engagement
{Maan Scores, n=50)
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